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Welcome

By Chaplain (Lt. Col.) Theodore “T].” Jenney

Welcome to the fourth edition of “Clearance: The Journal for the Center for Religion, Ethics, and Excellence
in Leadership.” The Center for Religion, Ethics, and Excellence in Leadership, continues as a think-tank for
bringing these areas together, exploring new challenges and ideas, and creating new resources. As part of
the broader Chaplain Corps and the Chaplain Corps College, it is fitting that religion or faith is a centerpiece,
but it is also important to articulate that we welcome all faiths and those who are not actively practicing a
faith tradition. Ethics is fitting as we strive to apply faith and leadership to a broad range of issues in the
ever-changing landscape of our role in the Air Force Total Force arena.

Excellence as a way of living and working that we continue to strive to the very highest ideals of our
cherished values that guide our nation and the armed forces and our core values of the Air Force Auxiliary.
Leadership is central in all we do though often underappreciated; more importantly, servant leadership is
that which best fits our role as we serve others in the broader organization and together, we serve our
community and our country. We continue to aim at offering a range of articles on these and other topics as
part of CREEL and the Chaplain Corps College. There are lots of areas to grow as the landscape, and indeed,
the skies and the expanse of space become areas of service with issues as old as time and as new as the
latest technology. Publication of an article does not presume that it represents an official view of the U.S. Air
Force or Air Force Auxiliary. Articles span the three focus areas of “Ethics and Excellence,” “Instruction and
Innovation,” and “Wellness and Resilience, Crisis Response, and Spiritual Fitness.” We have added “Crisis
Response” under this area to be more intentional about its inclusion in this important area, even though it
has always been part of the strategy. We have also added a section on book reviews in relevant areas of
chaplaincy and servant leadership. We are proud that articles in all areas draw on the strengths of both
chaplains and CDI’s showcasing our commitment to the team spirit of the Chaplain Corps.

Under Spiritual Fitness and Resilience, we have included some lesson plans for various areas of the Five
Pillars of Wellness and Resilience as well as Core Values. These lessons are meant as a brief lesson or
exercise for a leader at encampment or a SAREX/SAR or other stressful activity to engage cadets and/or
adults to increase their self-awareness and readiness under pressure, to lookout for one’s wingman, and to
provide added resilience resources. We hope to provide more such resources in the future and welcome
your submissions.

We are also inspired by our Chief of Chaplain, Chaplain (Col.) John Reutemann, who is an
exemplar for training and passion for mission as well as caring for ourselves as chaplains
and CDI’s of the Chaplain Corps. We appreciate his leadership and example of excellence so
very much.

Welcome again as we continue to aim higher and push forward learning and growing together.
Chaplain (Lt. Col.) Theodore “T]” Jenney, Provost of the Chaplain Corps College and Editor and
Chief and Director of CREEL (the Center for Religion, Ethics, and Excellence in Leadership)
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A Reflection on the Three Types of
Ethics in CAP

By Chaplain (Capt.) Larry L Beane Il
Louisiana Wing Chaplain

A Reflection on Three Types of Ethics in CAP

Civil Air Patrol’s Character Development instruction is inherently grounded in ethics. According to the CAP
Chaplain Corp’s website, “These [Character Development] forums [are] designed to help the upcoming generations
of leaders internalize the virtues needed for ethical leadership” (Civil Air Patrol Chaplain Corps, (n.d.)). Teaching
ethics in a pluralistic environment - especially one that is aimed at teenagers at various stages of intellectual and
moral development, in addition to having different religious and ethical backgrounds - can be a challenge.

Ethics can be categorized in different ways, but the tripartite classification of Deontology, Teleology/Utility, and
Virtue provide a helpful lens for examining and analyzing our method of teaching Character Development.

Deontology is, according to the University of Texas at Austin’s McComb’s School of Business, “an ethical theory that
uses rules to distinguish right from wrong.... [it] is simple to apply. It just requires that people follow the rules and
do their duty” (University of Texas, (n.d.), RO JSNLLA@6 AKIRKHKQ). While deontological ethics fits in well
with our desire to “do [our] duty” in pursuit of the mission, the rules-based approach can create a challenge. As the
Commission on Theology and Church Relations of the Lutheran Church Canada noted in its 1997 document, “The
Moral Status of Gambling,” Deontological ethics “is based on man's duty, which Christians ascertain mainly on the
basis of the Decalogue” (Lutheran Church - Canada, 1997). Thus, unless everyone agrees to the particular rules,
such as Christianity’s acceptance of the Ten Commandments, this can present a challenge in a pluralistic
environment.

And while the context of the squadrons in which I teach Character Development is overwhelmingly Christian, it is
not entirely so. The Decalogue is recognized culturally, and even to an extent politically by the United States, such
as in Louisiana public schools, where the Ten Commandments are required by law to be displayed, (Louisiana State
Legislature, 2024, §25:1283), but it is not universally so among everyone. Therefore, the Ten Commandments
cannot be the rule in a deontological ethical approach within CAP. That requirement is met by the CAP Core Values:
“Integrity first, Volunteer Service, Excellence in all we do, and Respect” (Civil Air Patrol (n.d.) DA KM\ =KQAD
While not worded as rules, the Core Values serve the purpose of a rules-based, objective standard of ethics to which
we are all committed together regardless of individual moral standards or creeds. The Core Values provide
common language to speak deontologically as we pursue consistent ethical behavior and standards for our cadets
and senior members alike.

The Core Values can always be brought into a Character Development lesson, even when they are unmentioned in
the curriculum. And in fact, | almost always do relate the lesson to at least one, and ideally all four, of our Core
Values. Without the Core Values, the deontological approach to ethics might be too challenging. The fact that all



major religious systems of the world value truth, selfless service to others, a desire to pursue the good, and
respecting other people and their property, the Core Values can operate across the dividing lines of religious
tradition.

A second approach to ethics is the Teleological or Utilitarian view. Teleology is based on the Greek word “ PO
which means the end or the goal. According to Andreas Holmer, “Utilitarian Ethics (aka Consequentialism) is
outcome-focused; it holds that actions are moral if they maximize the greatest good for the greatest number of
people” (Holmer, 2021).

The strength of this method is that it takes into account the complexities of the real world, recognizing that
sometimes inflexible rules can actually produce an unethical end, one that harms, rather than hurts, the largest
number of people. The weakness is that it can become too subjective, even degenerating into a kind of relativism

that recognizes no objective standards at all. Also, the emphasis on providing utility for the majority can lead to a
kind of “tyranny of the majority,” a term first used by John Adams in his 1788 treatise, J ARGKBIDA KIGIHKIO
KB KRANII AIPKBFDA JEN@ P-RAOKB | ANR=(Nyirkos, n.d.).

Although there are dangers with this approach, I do believe that in conjunction with the deontological guardrails of
our Core Values, we are not likely to have problems. The Teleological/Utilitarian approach to ethics in our
Character Development curriculum is seen when we give the cadets hypotheticals to work through: practical
applications of ethical dilemmas in which the answer is not easy to identify by a simple appeal to rules. For
sometimes there are difficult ethical decisions to be made, such as when showing respect to one person may be
interpreted as showing disrespect to another person. Therefore, the outcome-based perspective of the
Teleological /Utilitarian approach allows for the Core Values to “breathe” in the real world instead of standing
idealistically in a theoretical world.

The third approach to ethics takes a different tack: Virtue ethics. The University of Dallas argues that Virtue ethics
“is a framework that emphasizes moral character and utilizes virtues as the basis for ethical conduct,” citing the
precedent of “ancient philosophers like Aristotle, who believed that virtues like courage, temperance, and justice
are essential to human flourishing” (University of Dallas, 2024).

This approach is obviously emphasized in our current Values for Living curriculum for Character Development,
which is a two-year monthly program of 24 different virtues (Civil Air Patrol Learning, n.d.,, =HOBN ERIC AQKI

EAQ

The flexibility of such an approach is both its strength and its weakness. For in pursuit of a particular virtue, one
can be freed from both the rules of the Deontological approach as well as the desire to please majorities in the
Teleological /Utilitarian approach. The idea is not to analyze situations but to cultivate a personal ethical character
based on ideals. And in CAP, our Core Values do drive the various virtues we desire to instill in our cadets. This can
be a powerful hedge against both being overly legalistic and restrictive, as well as being overly loose in pursuit of
ends without taking into account the means to those ends.

Obviously, CAP puts a great deal of emphasis on Virtue ethics, given that our Character Development curriculum is
a two-dozen series of virtues. The downside is that there are times when we need more specific guidance, or when
we do need to think more deeply about the likely results and consequences of our actions rather than simply
pursuing an ideal.

Based on my own eight years of experience teaching our Character Development program, I think the curriculum
provides a balanced approach that seeks the best of all three ethical methodologies, while providing a healthy
interplay between them, so as to avoid the unintended consequences that lurk behind each approach if pursued on
its own. As for moving forward, I believe that I will be more intentional about appealing to all three ethical



approaches, being careful to avoid the pitfalls that lurk behind relying exclusively on one of them.
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The Pandora’s Box That is Space Ethics

By Chaplain (Lt. Col.) Lawrence Burns
New Mexico Wing Chaplain

The Pandora’s Box That is Space Ethics

From the first launch of the Soviet earth satellite known as Sputnik, the planned and purposeful use of space was
dictated.

Sputnik though a simple spaceborne orbital beacon created awe and wonder but at the same time fostered fear.
That fear took hold as many on earth realized the implications that space could become itself an arena of not just
peaceful exploration, but also of military application.

Pandora, in Greek mythology, the first woman. According to Hesiod’s DAKCKIUafter Prometheus, a fire god and
divine trickster, had stolen fire from heaven and bestowed it upon mortals, Zeus, the king of the gods, determined
to counteract this blessing. He accordingly commissioned Hephaestus (a god of fire and patron of craftsmen) to
fashion a woman out of earth, upon whom the gods bestowed their choicest gifts. In Hesiod’s KNGO=J@ =UD
Pandora had a jar containing all manner of misery and evil. Zeus sent her to Epimetheus, who forgot the warning of
his brother Prometheus and made Pandora his wife. She afterward opened the jar, from which the evils flew out
over the earth. Hope alone remained inside, the lid having been shut down before she could escape. In a later story
the jar contained not evils but blessings, which would have been preserved for the human race had they not been
lost through the opening of the jar out of curiosity. Pandora’s jar became a box in the 16th century, when the
Renaissance humanist Erasmus either mistranslated the Greek or confused the vessel with the box in the story of
Cupid and Psyche. (Britannica Editors, 2026).

Of course, my use of Pandora’s box as an illustration is likened to all evil (and good) that was released at the advent
of man'’s foray into space and only the hope for honest reasoning and application (hope) of man’s use of space
remain.

I do not believe that satellite or manned missions in space are inherently evil, simply that what began in the late
1950’s can never be viewed again without the weighing of good and evil in every endeavor.

In this paper, [ would argue for a deontological ethics approach to the use of space, as the beginning missions and
plans for space revolved around both good and bad purposes and goals in space.

As a young child, I grew up in the infancy of manned space flight. Like most children of the 1960’s and 70’s, we
lived in awe of men and women in space, orbiting the earth and some then going to the moon and dreamed
ourselves of becoming part of this great adventure.

As mankind grappled with the possibilities of this pioneering arena of outer space, efforts were made to create
international rules regarding acceptable and unacceptable activities in and regarding the uses of outer space.

One of the products of rule setting for the peaceful use of space was the Outer Space Treaty on the Principles



Governing the Activities of States in the Exploration and Use of Outer Space, including the Moon and Other Celestial
Bodies.

The Outer Space Treaty provided the basic framework on international space law, including the following
principles:

the exploration and use of outer space shall be carried out for the benefit and in the interests of all
countries and shall be the province of all mankind;

outer space shall be free for exploration and use by all States;

outer space is not subject to national appropriation by claim of sovereignty, by means of use or
occupation, or by any other means;

States shall not place nuclear weapons or other weapons of mass destruction in orbit or on celestial
bodies or station them in outer space in any other manner;

the Moon and other celestial bodies shall be used exclusively for peaceful purposes;
astronauts shall be regarded as the envoys of mankind;

States shall be responsible for national space activities whether carried out by governmental or
non-governmental entities;

States shall be liable for damage caused by their space objects; and
States shall avoid harmful contamination of space and celestial bodies
(United Nations Office for Quter Space Affairs, 1967).

Another treaty that began to be developed in the late 1950’s and ratified in 1963, was the Limited Test Ban Treaty
(LTBT). A narrative of the LTBT follows:

The Test Ban Treaty of 1963 prohibits nuclear weapons tests "or any other nuclear explosion" in the atmosphere, in
outer space, and under water. While not banning tests underground, the Treaty does prohibit nuclear explosions in
this environment if they cause "radioactive debris to be present outside the territorial limits of the State under
whose jurisdiction or control” the explosions were conducted. In accepting limitations on testing, the nuclear
powers accepted as a common goal "an end to the contamination of man's environment by radioactive substances."
(US Department of State Bureau of Arms Control, Verification, and Compliance, 1963).

As you can see from these two treaties, both the good and the bad concerning activities in outer space were topics
of considerable international debate and led to treaties early on as man gained access to outer space.

Having presented the foundations and intentions of both the good and bad potential uses of space identified in the
1960’s, [ will now provide some examples related to current activities in space. These examples should clarify the
“good” and “bad” that often go hand in hand and provide clarity as to the deontological ethics regarding activities in
space.

As the first example, [ will turn to a very well-known space asset used daily worldwide, that of the Global
Positioning System (GPS). The GPS constellation of satellites was designed to provide Position, Navigation and
Timing for worldwide use and application. Almost everyone reading this paper has most likely used GPS while
driving to get from point A to point B. Likewise, when traveling by air, GPS was being used by the pilots as an aid to
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navigation. These of course are peaceful and beneficial uses provided by the US Space Force who operate and
maintain the GPS constellation.

However, and most likely unknown by most users of GPS, the constellation in its early days had a capability specific
to friend and foe usage known as Selective Availability. During the Reagan and Gorbachev years of the mid-eighties,
both leaders argued that the SA capability designed to create large errors in position, navigation and timing could
have devastating effects on accuracy if GPS was used to direct military munitions and at the same time would
adversely affect civil use of GPS. This SA capability, in essence, gave GPS a deliberate wartime capability for
selected users.

In May 2000, at the direction of President Bill Clinton, the U.S government discontinued its use of Selective
Availability in order to make GPS more responsive to civil and commercial users worldwide. (Office of the Press
Secretary, 2000). In September 2007, the U.S. government announced its decision to never use Selective
Availability again and to procure the future generation of GPS satellites, known as GPS III, without the SA feature.
Doing this will make the policy decision of 2000 permanent and eliminate a source of uncertainty in GPS
performance that had been of concern to civil GPS users worldwide. (Office of the Press Secretary, 2007).

It should be noted that due to GPS having had the ability to deny certain users of accurate positioning, navigation
and timing, other agencies and nations now have their own versions of GPS constellations. The European Space
Agency has the Galileo spacecraft constellation; the Russians have the GLONASS Spacecraft constellation and the
Chinese have their own BEIDOU navigation constellation.

On the surface, GPS and its related foreign cousins seem to be on a mission of peace providing accurate navigation
services. At the same time however, GPS and all the other systems can just as easily be used to guide surface,
airborne and subsea launched weapons. This of course violates no written treaties. This example of GPS I believe
indicates for us the double-edged sword of deontological ethics regarding spaceborne platforms, providing both
the good and bad in design and use.

Peaceful exploration, experimentation, research, navigation, weather observation, treaty monitoring, defense early
warning, Intelligence and manned spaceflight are all in my opinion examples of the peaceful and therefore good use
of outer space.

As previously noted, having grown up in the beginning era of manned space flight, I am totally in support of man’s
desire to explore and understand outer space. From the earliest Mercury missions to the latest Artemis manned
mission, Human adaptability studies have been part of the mission planning for manned space flight.

We ask questions such as how does mankind adapt to hear zero or zero gravity effects? How long can we endure
these effects and how can we slow the deleterious effects of long periods of near zero gravity time in space?

Of course, the need to study such things is necessary for long duration moon or Mars missions, but I would ask if
these studies may serve a more sinister side as related to future manned military endeavors?

As you can see, from Sputnik forward, the proverbial pandora's box was opened and we can never go back to simply
good ethical activities in space without the temptations of bad. It is after all in the heart of man to do evil and space
is simply an extension for the opportunities to do evil.

To continue my example of good and evil, let us look even further back in history.
Those who have studied the history of modern rocketry would be familiar with the visionary work of Werner Von

Braun and the weapon we know as the V2 (Vengeance) rocket as the foundational building block for the Apollo
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Saturn-V rocket that took man to the moon for peaceful exploration.

Similar examples of weapons designed for war that were used for peaceful exploration would be the Mercury
manned program that were launched on military missile boosters known as Redstone and Atlas. Also, the Gemini
manned missions were launched using an ICBM booster known as the Titan.

Seemingly, the technology designed for war can also become the tools for peaceful research.

To drive home the point that “bad” as opposed to “good” is alive and well in the present, | would turn to one last
example noted in a recent open-source article posted in The War Zone. [ would draw attention to the following
figure posted in an article entitled “China’s Growing Armada Of Spy Satellites Is Pushing Space Force To Go On The

Offensive”. (Trevithick, Altman, 2026).

Space-based Weapons

RADIOFREQUENCY KINETIC KILL
JAMMERS VEHICLES

LASERS

Lea0® ® 3
(ﬁ?? o000 T . %y
.ﬁ— "fe g e . ‘6;-‘__.
HIGH-POWER

CHEMICAL MICROWAVES
SPRAYERS

ROBOTIC
MECHANISMS

(Trevithick, Altman, 2026).

Referring to these techniques that have been developed to essentially wage war in space, it should be noted that
space though vast, if misused, can create damaging and dangerous confrontations if not deliberately used for

peaceful purposes.

Using one of the above-mentioned examples, if a kinetic kill vehicle attack is waged by one satellite upon another,
the resulting debris could essentially damage or disable any other nations (including the aggressor nations)
spacecraft in a similar orbit. This should be in itself the first indicator in stirring wisdom to not consider such acts
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as they could quickly become self-defeating.

Having considered kinetic attack, there are a myriad of other methods as noted above that would not create an
immediate risk to other spacecraft or a debris field.

In summary, I do believe that outer space is still a place of awe and wonder as related to exploration of near earth,
lunar, planetary and even further into our solar system. This is the “good” use of space. Likewise, as noted
previously regarding the early days of the GPS SA capability and current use in precision munitions delivery and
also noted in the War Zone depiction, space can also be a place for “bad”.

Mankind is in the place of decision as to what we do and do not do in space and at the root of these discussions and
decisions should be the deontological ethic of good and bad. Each decision and purposeful expansion into space
should be viewed with the clarion understanding of good and bad without the inclusion of the gray. The choice is
ours, and may we choose wisely.
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A Reflection on the Three Types of
Ethics

By Maj. Christine Everhard
CDI for Hickam Composite Squadron & Hawaii Wing Chaplain Coordinator

A Reflection on Three Types of Ethics

During week one of our Advanced Character Development class, we covered ethical frameworks. Ethical
frameworks can be defined as “perspectives useful for reasoning what course of action may provide the most
moral outcome” (Pennsylvania State University, n.d.). The study of ethics is important because without it, a
person may simply act in whatever way they feel is best at the time. The study of ethics provides reasoning
processes and principles that can assist a person in making a moral decision. While ethical study is often
thought of as reserved only for philosophy majors, it has very practical applications. We live in a world that no
longer provides a sound moral framework in which children can learn to make good decisions. Instead, most are
taught to just do whatever seems best to them, and that everything is relative. This can cause confusion,
frustration, and poor life choices. As a result, I would argue that basic ethics is essential for CAP cadets.

There are three major types of ethical frameworks. These are Deontological, Teleological/Utilitarian, and
Virtues ethics. Deontology is an ethical theory where the morality of actions are guided by a clear set of rules
(The Ethics Centre, 2016). The word “deontology” comes from the Greek word G H,h€ning “duty”
(Alexander & Moore, 2024). Followers of deontological ethics feel it is their duty to do the right thing because
it is the right thing to do. Christianity, specifically the Ten Commandments, is an example of deontological
ethics. Teleological/Utilitarian ethics can be defined with the classic phrase of “the ends justify the means”. The
morality of an action is entirely the function of either the consequences or the value produced by the action
(Driver, 2025). This ethics policy aims to provide the best for the most people possible. The current mandatory
government vaccination system is an example of this type of ethics. Finally, virtue ethics determines that what
is moral is what makes a person the best they can be (Pennsylvania State University, n.d.). This theory is
arguably the oldest ethical theory, and has its roots in ancient Greece. Aristotle taught that both virtues and vices
are habits, and therefore acquired by repetition. By practicing the virtues and avoiding vice, a person can see the
world more clearly, and make better ethical decisions as a result (The Ethics Centre, 2016).

Ethical instruction, in my opinion, is more important than ever for cadets. We live in a world where common
mantras are “you do you” and “do whatever makes you happy”. Youth are often not encouraged to stop and
think about the consequences of their actions, as long as they “feel happy” as a result. Youth are also often not
taught how to make good and ethical decisions, and consequently act impulsively, in whatever way they deem
best, in most situations. Here is where the importance of Core Value instruction really shines in the cadet
program. Cadets are not only encouraged to think about their decisions, but how to make good ones. For
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instance, the lesson on goal setting walks cadets through a decision-making process to make SMART goals.
Other lessons teach the cadets how to prioritize their activities so they can do the most good possible. Instead of
the cadets determining whatever they think is best for them based upon passing emotion, whatever their friends
think, or the latest social media trend, they learn to evaluate their decisions based on integrity, respect,
excellence, and volunteer service.

To be perfectly honest, this paper has shown me that [ have been “phoning in” my CDI lessons over the past
year. I have been teaching them as a requirement, but I have not been putting my best effort into them. I’ve been
distracted by other squadron duties, put off by occasional poorly written lessons, and frustrated by the lack of
enthusiasm from the cadets. The study of and reflection on ethics has helped me to realize that cadets don’t just
need to sit through the lesson, they need to practice the ethical methods that are taught. They need to interact
with the core values in a way that makes the words “excellence”, “integrity”, “respect”, and “volunteer service”
verbs to be acted out, and not nouns to be studied. I can improve my character development instruction by really
focusing on the large group and small group discussion. I also have gotten into the really bad habit of not
always including Phase 3 and 4 cadets as discussion group leaders. Sometimes I remember to, sometimes |
don’t. When my husband and I first got to Hickam Squadron, there were no Phase 3 or 4 cadets thanks to Covid
and the squadron was weeks away from getting shut down. When some cadets were finally promoted, there
were so many other things we were working on that I didn’t want to overwhelm the brand new cadet
lieutenants. Three years later, we finally have our first cadet major. It’s now high time I make a purposeful

effort to include them every month as small group discussion leaders as the program intends.

I was appointed as a CDI in May of 2022, so not all that long ago. I learn best through reading and hands-on
experience, so in a way, my experience in Hawaii wing has been very beneficial for me in learning a lot in a
very short amount of time. I got thrown into things, which while stressful, is kind of how I learn best. The lack
of chaplains meant [ was acting as the HIWG Chaplain Corps coordinator while I still only had a technician
rating. All of the Chaplain Corps College classes have been instrumental for me in learning as much as I have in
such a short period of time. I was also very fortunate to have Ch. Michael Morison and Ch. John Murdoch took
me under their wing. From these two amazing chaplains, I learned a lot, everything from administrative tasks to
how to pray for someone in the field.

Prior to this class, I never thought much about ethics and how it related to my character development teaching.
Honestly, growing up Christian, I always found the study of ethics kind of boring and tedious. I already have
the Church and the Lord to guide me, so why study anything else? However, upon reflection of the reality that
most youth do not have the same background that I have, I have seen the advantages of learning the basics of
ethical study. If I can teach my cadets the basics, they stand a chance in this world of learning to make truly
good decisions, and not fall into the trap of following the latest social media trend.
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The Ethical Use of Al in Chaplaincy

By Chaplain (Lt. Col.) Leslie Fife
Utah Deputy Wing Chaplain

The Ethical Use of Al in Chaplaincy

Al referring to Artificial Intelligence and not Actual Intelligence, has become part of everyday life. Whether writing
emails, organizing information, preparing presentations, or researching a topic, Al can save time and improve
productivity. As someone who serves as both a chaplain, a Civil Air Patrol (CAP) officer, and a cybersecurity
professional, I see both the opportunities and the ethical challenges Al presents. Rather than asking whether Al
should be used, the better question is how it should be used. Because it will be used. Al is morally and ethically
neutral. The responsibility belongs to the person using it.

N2AB EKNUKB NHZEH JFAHIECAT 7A

To know where we are, we must know where we come from and how we got here. The field of artificial intelligence
formally began seventy years ago. The 1956 Dartmouth Summer Research Project on Artificial Intelligence was
organized by John McCarthy, Marvin Minsky, Claude Shannon, Nathaniel Rochester, and others. The conference
introduced the term =NHPEHIRPHECAI ?Aand proposed that aspects of human intelligence, such as learning,
reasoning, and problem solving, could eventually be simulated by computers (McCarthy et al., 1955).

The decades that followed have brought periods of optimism followed by disappointment. Early researchers
believed that machines capable of human-level reasoning were only a few decades away. Progress proved much
more difficult than anticipated. Limited computing power, insufficient data, and unrealistic expectations led to what
became known as the "Al winters," periods during the 1970s and late 1980s when funding and interest declined
dramatically (Russell & Norvig, 2020).

Al experienced a resurgence during the 1990s and early 2000s through advances in machine learning. Rather than
relying solely on rules programmed by humans, machine learning systems learned patterns from large amounts of
data. Improvements in computing power, cloud computing, graphics processing units (GPUs), and the availability of
massive digital datasets accelerated research. Deep learning, which uses multilayered neural networks, enabled
significant breakthroughs in image recognition, speech recognition, and natural language processing (Russell &
Norvig, 2020).

The most significant recent development has been the emergence of large language models (LLMs) and generative
Al Large language models are trained on enormous collections of text and learn statistical relationships among
words, enabling them to generate coherent responses, summarize information, answer questions, write computer
code, and assist with many forms of communication. Generative Al extends these capabilities beyond text to include
images, audio, video, and other forms of content creation. These technologies have made Al accessible to millions of
people through everyday applications, fundamentally changing education, business, healthcare, government, and
ministry.

16



As Al has become more capable, ethical questions have become increasingly important. Issues such as accuracy,
bias, transparency, privacy, intellectual property, and appropriate human oversight now accompany nearly every
discussion of Al deployment. This history illustrates that Al is not merely another software application but a
powerful tool whose influence continues to grow. Just as earlier technological advances required thoughtful ethical
reflection, today's generative Al requires leaders to exercise wisdom, discernment, and integrity in deciding how
these tools should be used.

E=-H A

One of the greatest strengths of Al is its ability to help organize information quickly. As a prison chaplain, [ often
prepare sermons, Bible studies, discussion questions, and educational materials. Al can help me gather biblical
themes, summarize historical background, suggest illustrations, or improve the clarity of something I have already
written. Likewise, in Civil Air Patrol, Al can assist with lesson plans, character development discussions, leadership
presentations, administrative writing, and training materials. Used properly, Al allows me to spend less time
formatting documents and more time investing in people. Al should never be used to replace, but to assist. I once
heard it described as the assistant that people want but cannot afford.

Ethical concerns arise when convenience begins replacing personal responsibility. It would be easy to allow Al to
write an entire lesson or sermon without engaging deeply with Scripture, reflection, or prayer. Doing so would
remove the work of the Holy Spirit and would diminish the authenticity of ministry. People deserve to hear not
simply well-written words but the genuine convictions and experiences of their chaplain. Al can organize
information, but it cannot replace spiritual discernment or pastoral presence.

The Association of Professional Chaplains emphasizes that professional chaplaincy is grounded in authentic human
relationships, compassionate presence, and respect for the dignity of every individual (Association of Professional
Chaplains, 2024). Those qualities cannot be automated.

This distinction is especially important in correctional chaplaincy. The men I serve recognize a lack of authenticity
very quickly. They have experienced broken trust, manipulation, and disappointment throughout much of their
lives. If they sensed that I generated messages with Al, it would damage credibility. Al should therefore serve as an
assistant rather than an author. I remain responsible for every word I teach and every piece of counsel [ provide.
The same is true in Civil Air Patrol.

Character development within Civil Air Patrol presents another opportunity for ethical reflection. CAP seeks to
develop leaders of character who embody integrity, volunteer service, excellence, and respect. Ironically, Al can
either strengthen or weaken these values depending upon how it is used. If cadets or seniors use Al to complete
assignments without thinking critically, they will develop habits of dependency instead of leadership. On the other
hand, if instructors teach cadets how to evaluate Al-generated information, verify facts, recognize bias, and exercise
sound judgment, Al becomes an excellent tool for developing critical thinking.

I believe one of the most important character lessons today is teaching discernment. Earlier generations learned
how to evaluate books or websites. Today's cadets must learn how to evaluate Al-generated content. They need to
understand that confidence does not equal accuracy. Some of the most confident people | know are the least
competent. Al sometimes produces convincing answers that contain factual errors or fabricated references.
Therefore, integrity requires verifying important information before using it. The National Institute of Standards
and Technology (NIST) highlights transparency, accountability, validity, reliability, privacy, and human oversight as
foundational principles for trustworthy Al systems (NIST, 2023). These principles align remarkably well with the
Core Values of Civil Air Patrol.

One challenge I regularly encounter is balancing limited time with quality preparation. Between full-time
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employment, prison ministry, Civil Air Patrol responsibilities, and ongoing education, there are many competing
demands. Al offers a practical solution by reducing the time spent on administrative tasks. It can summarize
lengthy articles, organize lesson outlines, draft announcements, proofread documents, and generate discussion
questions. This efficiency allows me to devote more time to mentoring individuals, visiting inmates, counseling
cadets, and engaging in prayer and study.

However, this efficiency also presents a temptation. Saving time should never come at the expense of personal
growth. If Al consistently performs the intellectual work that should stretch my own thinking, I risk becoming
intellectually and spiritually complacent. For that reason, I have adopted a personal guideline: Al should accelerate
my work but never replace my thinking. I want every sermon, lesson, and counseling conversation to reflect careful
study, prayerful reflection, and genuine compassion. Al may help me organize ideas, but it must never become the
source of my convictions.

Another ethical concern involves confidentiality. Chaplains routinely receive highly sensitive information. Inmates,
cadets, parents, and fellow members often disclose personal struggles with the expectation that those
conversations remain private. It would be unethical to place confidential counseling information into an Al
platform without appropriate safeguards or authorization. Respect for privacy is both an ethical obligation and a
practical necessity for maintaining trust. Before using Al in ministry, [ must carefully consider what information is
appropriate to share and what information must remain entirely confidential.

Perhaps the greatest opportunity Al offers is improving accessibility. Al can help produce materials at different
reading levels, summarize complex concepts, translate documents into other languages, or assist individuals with
disabilities. Within correctional ministry, this could make biblical teaching more understandable for inmates with
limited educational backgrounds. Within Civil Air Patrol, it could help instructors adapt lessons to different ages
and learning styles. Used ethically, Al can make education and mentoring more effective while still preserving
meaningful human relationships.

KJ 2HQOK)

Ultimately, I believe ethical Al use comes down to stewardship. Like every other tool entrusted to us, Al should
serve people rather than replace them. It should promote truth rather than deception, wisdom rather than
convenience, and integrity rather than shortcuts. As a chaplain, my calling is not merely to communicate
information but to care for souls. As a Civil Air Patrol officer, my responsibility is not simply to teach leadership but
to model character. Al can support those missions, but it cannot fulfill them.

Moving forward, I intend to continue using Al thoughtfully. I will use it for research assistance, editing,
brainstorming, and administrative support while ensuring that prayer, study, pastoral care, and personal reflection
remain the foundation of my ministry and leadership. I also hope to teach others that ethical technology use is itself
an expression of character. Al is not simply another technological advancement; it is another opportunity to
practice integrity, responsibility, and servant leadership. If approached with wisdom and discernment, it can
become a valuable partner in ministry rather than a substitute for it.

AB\NAJ ?A0
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A Reflection on the Three Types of
Ethics in Leadership and Life

By Chaplain (Maj.) Mark Ober
Indiana Wing Chaplain

A Reflection on Three Types of Ethics in Leadership and Life

QWG XFWLRQ

Ethics forms the very backbone of effective leadership, moral decision-making, and personal growth—qualities
that are indispensable in service-oriented organizations like the Civil Air Patrol (CAP). In our first week of
Advanced Character Development, we delved into three major ethical theories: Deontological Ethics,
Teleological/Utilitarian Ethics, and Virtue Ethics. Each theory provides a powerful lens for evaluating right and
wrong, but its actual impact is measured by how it advances CAP’s mission and shapes the next generation of
leaders. Of these, virtue ethics is not just relevant, it is essential. Its alignment with the CAP Character
Development program is unmistakable, as it empowers cadets to cultivate exemplary character that stands the
test of real-world challenges.

TKHEHWKLFOHRULHV

The subsequent paragraphs provide a concise overview of the distinguishing features of each ethical theory. An
analysis of the significance of virtue ethics for character development follows this.

Deontological ethics emphasizes duty and adherence to moral rules. Rooted in the philosophy of Immanuel
Kant, this theory asserts that actions are morally right if they follow universal principles, regardless of the
outcome. For example, telling the truth is always right—even if it leads to discomfort—because truthfulness is a
moral duty.

Teleological or Utilitarian ethics, championed by thinkers like Jeremy Bentham and John Stuart Mill, focus on
consequences. An action is considered ethical if it produces the greatest good for the greatest number. This
approach is pragmatic and outcome-driven, often used in policymaking and emergency response scenarios.

Virtue ethics, originating with Aristotle, shifts the focus from actions to character. It asks not “What should I
do?” but “What kind of person should I be?” Virtue ethics encourages the cultivation of traits like courage,
honesty, and compassion, believing that a virtuous person will naturally make ethical choices.

Of these, 9L U WW Kikedonates most deeply with me and aligns closely with CAP’s character development
goals. CAP is not just about missions—it’s about shaping citizens of character. Virtue ethics reinforces this
perspective by prioritizing the cultivation of moral character rather than strict adherence to prescribed rules or
the pursuit of optimal outcomes. In my role as a CAP educator and leader, I’ve seen how cadets respond more

20



authentically when we focus on who they are becoming rather than what they should do in a specific scenario.
$SSOLFOYRKRQD FQWRNUWUI XFWLRQ

In character instruction, applying virtue ethics means creating space for reflection, storytelling, and modeling.
Rather than presenting cadets with rigid rules or hypothetical dilemmas, I encourage them to explore real-life
examples of integrity, perseverance, and service. We discuss historical figures, CAP heroes, and even personal
stories that highlight moral courage. This approach fosters internal motivation and long-term growth. For
instance, when teaching about responsibility, I might share a mission debrief in which a cadet went beyond
expectations, not because they were told to, but because they had internalized the value of service.

To improve my instruction on character development, I plan to integrate more peer-led discussions and
journaling. These methods allow cadets to articulate their values and see virtue in action among their peers. I
also want to incorporate visual storytelling, maps, mission photos, and annotated timelines to connect ethical
traits with CAP’s geospatial and disaster response work. This grounds abstract virtues in tangible impact,
reinforcing that character is not just personal, it’s also operational.

0\ (WKLRXUQRS3

Reflecting on my own journey, I have been shaped by mentors who modeled service and integrity. One of the
most influential figures was a CAP senior member who led with quiet strength and unwavering commitment.
Watching him navigate complex missions with humility and resolve taught me that character is revealed in the
small, consistent choices, not just the big moments. My background in geospatial analysis has also deepened my
appreciation for precision and accountability, traits [ now see as moral virtues rather than just technical skills.

I also recognize my strengths in visual communication and empathy, which help me connect with cadets and
inspire them to take action. At the same time, I’'m working on being more patient and less outcome-driven;
virtue ethics reminds me that growth takes time and that character is a lifelong pursuit.

&RQFOXVLRQ

In light of these considerations, it is clear that while all three ethical theories contribute valuable perspectives,
only Virtue Ethics provides the holistic, human-centered foundation essential for CAP’s character development
mission. By embracing virtue ethics, we do more than shape cadets into competent team members—we
empower them to become courageous, compassionate, and principled leaders, prepared to make a positive
impact both within CAP and beyond. This is not just an educational strategy; it is an investment in the future of
our communities, states, and our nation.
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A Reflection on the Three Types of
Ethics-A Personal Journey

By Chaplain (Maj.) Donald York
Deputy Wing Chaplain Ohio Wing

A Reflection on Three Types of Ethics-A Personal Journey

DE=H DAKNACH BNQA FDEROF FHE-NSJE) =@ AKIRKHKQU

Ethical decision-making can be approached through various frameworks, including consequence-based
(utilitarian), rule-based (deontological), and virtue-based ethics. Utilitarianism or Teleological approach
emphasizes outcomes, asserting that an action is ethical if it results in the greatest good for the greatest number
(Rueter, 2023). The process of making the decision is less important than the result. The decision could include a
plan that would be morally questionable or not, but if the result is for the better good it was a good and ethical
decision. Deontology focuses on adherence to rules or duties, maintaining that actions are ethical when they follow
accepted laws or principles, regardless of consequences (Rueter, 2023). The approach takes the least amount of
critical thinking instead of a determination to follow a set of laws regardless of the outcome. Virtue or personal
values-based ethics, centers on the character of the decision-maker, suggesting that ethical decisions stem from
individuals with strong moral character and integrity (Rueter, 2023).

ANKI=H ABAPAK] =)@ LLHP=FKJ

Each theory has limitations. For example, during my time in Afghanistan, a Special Forces medic once sought advice
from me about withholding painkillers from a wounded captive. The captive who had just been brought into the
compound, and he was in pain. The medic believed the captive had valuable information that could be extracted,
the information could be potentially lifesaving by averting an attack. He was asking whether I felt he was morally
wrong to feel the way he did. Despite his belief that this might yield a good outcome, he followed the rules
prohibiting torture. He returned the next day to inform me that the captive was found to be an innocent farmer
without any helpful information. Had the medic acted on his personal belief (values and end consequences), it
could have caused irreparable harm and alienated the local community.

While I personally lean toward virtue ethics, I recognize its dangers. In my 30+ years of jail and prison ministry, ['ve
encountered individuals whose personal value systems—though sincere—Iled to criminal behavior. Their values
learned from family and the subculture they grew up in provided them with a value system different from most of
society. There were classes to help inmates disregard what they felt was right or fair, ignoring their dysfunctional
personal values, and instead simply follow the law upon release. I also pastored for several years in a multicultural
environment and have seen accepted values in diverse cultural groups that were quite different from my own. Their
values seemed to be accepted in their home culture but not in the current culture. The experiences have made me
cautious about relying solely on personal values, as they can be shaped by flawed environments.

In Civil Air Patrol, I believe deontological ethics is most appropriate for cadets. Cadets benefit from learning and
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responding to clear rules, which promote unity, discipline, and skill development. Many tasks in Civil Air Patrol
require cadets to learn to operate and function in a certain way; quickly and without questioning the command.
Cadets are still developing their own value system. However, it is equally important as the cadet develops to
encourage them to learn about values and to question and understand the values behind the rules. I believe that
adult members understand a variety of ethical models and realize that there may be times to rely heavily on one or
more models depending on the situation. Perhaps the Ethical Triangle model is a better approach for Civil Air
Patrol adults than just one model. Using all three models allows consideration of one’s personal values, community
values in accepted rules / laws and consequences of the decision. “This three-dimensional approach provides
greater insight into complex ethical decisions and ensures that the resulting answer is well -reasoned and ethically
sound” (Martinez & Martinez, 2017, p. 37).

U E=HKONJ AU

My decision-making is influenced by a blend of existing laws, policies, traditions, advice from trusted individuals,
Scripture, and personal beliefs. This aligns with the Ethical Triangle model, which integrates virtue ethics,
deontology, and consequentialism (Erwin & Kirsch, 2018). However, | propose an Ethical Square, adding Scripture
as a fourth dimension. This model reflects my own framework better:

e Personal values

e Rules, laws, trusted counsel
e C(Consequences

e Scriptural guidance

[ grew up in a conservative denomination where movies, alcohol, dancing and tobacco were abstained. My parents
were active in the church teaching and holding leadership positions. Growing up in such a conservative, rule-based
denomination, I saw how religious rules could instill guilt and sometimes be inconsistently applied. Periodically
rules were adjusted at the quadrennial assemblies and what had been sinful was suddenly acceptable. Ordination
required an agreement with all the rules of the denomination even though they were in flux. Over time, I learned
that while rules can guide behavior, they must be balanced with deeper convictions and critical reflection. Clinical
Pastoral Education (CPE) and prison chaplaincy further shaped my understanding, allowing me to question rigid
systems and appreciate the complexity of ethical decision-making. CPE forced me to look at my own Christian
beliefs and values vis-a-vis Christian belief systems different from my own. Prison chaplaincy brought me face to
face with religious and nonreligious systems that were in some cases just different and other cases bizarre. The
experiences have helped me be more open, more accepting of others but at the same time to be more firm on
behavior and beliefs that I consider to be harmful. The church was a major influence in my life. Despite the
inconsistencies and rules that sometimes were harmful, it provided a foundation that allowed me to look beyond
the church and rules to God. The most important belief that [ carry is that I can trust in God, and do not have to
worry about the past because of forgiveness or the present and future because it is in God’s hands.

Ultimately, no single ethical theory is sufficient. A balanced, integrative approach, what I call the Ethical Square,
offers a more holistic and resilient framework for navigating moral challenges.
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Kohlberg’s Development Theory in
Theory and Character Development in
Practice

By Chaplain (Capt.) Larry L Beane Il
Louisiana Wing Chaplain

Kohlberg’s Development Theory in Theory and Character Development in Practice

Lawrence Kohlberg (1927-1987) was a “20th century psychologist known primarily for his research into moral
psychology and development.” His theory of moral development built on the earlier work of Jean Piaget
(1896-1980), expanding Piaget’'s two stages into Kohlberg’s “three levels and six stages” (Good Therapy, 2015).
In a nutshell, Kohlberg posits that the First Level (ages 3-7) is the Preconventional, consisting of two stages:
“Avoiding Punishment” and “Self Interest.” The Second Level (ages 8-13) is the Conventional, consisting of two
stages: “Good Boy Attitude” and “Law and Order Morality.” The Third Stage is Postconventional (adulthood),
consisting of two stages: “Social Contract” and “Principle” (McLeod, 2025).

Obviously, the vast majority of our cadets have moved beyond the Preconventional Level of early childhood,
though there may be exceptions based on immaturity or issues of autism and other developmental issues. In
such cases, we need to figure out a way to address such cadets in a way that they will understand while avoiding
stigma or infantilization. We want our cadets to progress as best as they are able, and not simply be allowed to
stagnate. This is a challenge, but I think Kohlberg gives us at least a roadmap as to where we are, and where we
want to be, understanding that we cannot make a sudden leap from Level One to Level Three. We need to meet
the cadets where they are.

Most of our cadets are In the Second Level, with our younger cadets being at the Good Boy Attitude Stage. That
being the case, we should be encouraging them, teaching them, and mentoring them to stretch their moral
intelligence to the next stage of Law and Order Morality. Of course, the use of praise is effective with all cadets
(and senior members as well), but it is especially important to remember how crucial it is for our younger cadets
who are still at the Good Boy Attitude Stage. I think this is where most of our younger cadets are currently, and
they will be advancing at different rates toward the Law and Order Morality Stage. Our Character Development
curriculum is based on “the virtues of ethical leadership” (Civil Air Patrol, (n.d.), Character). Thus we are putting
appropriate upward pressure on our cadets to help them move from thinking solely about themselves, and
beginning to think about how their own values for living and their actions according to those values affect others.
We want them to reflect on these Character Development topics of Virtue Ethics that drive a more abstract way of
considering Moral (Character) Development.
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Ultimately, we want our cadets to progress to the most mature development of thinking about morals and ethics,
that is, the Principle Stage.

According to McLeod, the Social Contract Stage involves showing respect for the rights of others (McLeod, 2025),
allowing a mature cadet to see, understand, and embrace our Core Value of Respect. Instead of only seeing the
benefits of CAP to himself or herself (e.g. learning to fly, getting ink on the resume), our cadets also begin to stress
the value of Volunteer Service, that is, CAP providing not just benefits for self, but for society, being committed to
“service to my community, state, and nation” (Civil Air Patrol, (n.d.), CAP Online Cadet Application).

Also according to McLeod, the pinnacle of Moral Development is the final Principle Stage, which is focused on the
idea of “universal ethical principles.” A practical example given by McLeod is “a whistleblower expos[ing]
corruption in their [sic] company, recognizing the greater good outweigh[ing] personal risk” (McLeod, 2025).
This is indeed an example of the kind of mature and principled thinking and ethical reasoning that would, for
example, refuse an unlawful or immoral order. And this is perhaps the pinnacle of moral courage, especially
when displayed in a military or paramilitary organization.

I find Kohlberg’s methodology to be both useful, and difficult to implement. It is useful because there is great
explanatory power in being able to identify where a cadet is, and where he or she is headed next. It is useful
when we consider the ages of our cadets, especially in the collective personality of the squadron (e.g. many
low-ranking cadets and no officers; or an even distribution between the airmen, NCOs, and officers; or perhaps
even a mature squadron of several cadet officers and few new recruits). This will have an impact upon how we
teach, and Kohlberg’s research is potentially of great value to us - especially as we get to know our cadets as
individuals, and where they happen to fall right now across Kohlberg’s spectrum.

[ find Kohlberg to also be a bit difficult to implement precisely because of its multiplicity of stages and levels, and
the fact that we may have a wide distribution not only of ages, but also of levels of maturity among our cadets.
The local and community culture of where our cadets come from may also have an impact as to where our cadets
find themselves in their particular stage of moral development. A school squadron in a poor area may have a
different distribution than a wealthier area. A squadron with many homeschoolers, many student athletes, or
many advanced placement students could likewise create different patterns of moral development and maturity.

All that said, we know where we want our cadets to be. We have a curriculum that is provided for us. We have a
structure of instruction that encourages active participation of our cadets, which, in turn, gives us a feedback loop
from which to work. Our curriculum also emphasizes selfless virtues, grounded in values that naturally and
organically encourage moral growth among our cadets. In their teen years, we can provide them with a lot of
opportunities for development: in our formal Character Development instruction, as well as in our other
interactions with cadets at squadron activities, special events, encampments, SAREXs, and whenever we have
occasion to minister to them as members of the Chaplain Corps.

Reviewing and thinking about how to take Kohlberg’s theory and apply it in the real world of CAP cadet
instruction would be a valuable exercise for any senior members involved in Cadet Programs - especially our
Chaplain Corps.
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Personality Tests and Their Benefit on
Cadet Teamwork

By Maj. Christine Everhard
CDI for Hickam Composite Squadron & Hawaii Wing Chaplain Coordinator

Personality Tests and Their Benefit on Cadet Teamwork

Something I have long noticed in working with cadets is that teenagers are not usually very self-aware. They are
also filled with contradictions. Most teens seem to think that they are the only one who thinks, acts, or feels the way
they do. At the same time, they also usually expect that others will think or act like they do. I notice this a lot when
doing AAR’s with cadets. Most of the failures come down to cadets expecting everyone to act like they would in
most situations, and they cannot believe that someone would act differently. Once, when I asked a cadet why he
didn’t communicate his expectations that his peers act in a specific way, he answered that he thought he was the
only one with that idea and the others might make fun of him for it! He didn’t seem to understand the contradiction
of expecting others to act like he would, but then also thinking that he was the only one who thought the way he
did.

We had a cadet change of command for our squadron back in August, and through several conversations with
the cadet commander, [ have noticed that this contradictory way of thinking is especially plaguing the cadet cadre
of Hickam Squadron. The senior members also suffer from this, but cadets are an easier fix than adults, and this
paper is not supposed to exceed five pages! After our class discussion on personality tests and their positive effect
on group motivation, I wondered if teenagers might experience this same effect. The positive effects of personality
tests on group motivation in adults have been long documented (Leutner and Chamorro-Premuzic, 2018). [ have
personal experience with this. | remember being part of the chapel staff on a military base, and the new priest
made a lot of changes that caused frustration and confusion. The base chaplain sat us all down and brought in
someone to lead us through a personality test. We spent the afternoon discussing our personality types, how they
complimented each other, what our strengths and weaknesses were, how to come together as a team, and ended
with a beautiful meditative reflection. It had a very positive effect on chapel staff morale, and we were able to get
through a difficult transition period with significantly less tension. If personality tests can have this effect on adults
when utilized in a constructive and structured environment, maybe they could have a similar effect on cadets.

Admittedly, there isn’t a lot of research on this idea. Most of the sources I found discussed the benefits of
personality tests with choosing a career or college degree path. However, I did find a few sources that specifically
talked about youth. The overall argument is that personality tests help teenagers to feel seen. “We’re trying to
figure out ourselves and why the world reacts to us the way it does. [ think everybody wants to better know who
they are, and where they stand—and that’s what a personality test can give you.” (Haupt, 2024). Brent Roberts, a
professor of psychology at the University of Illinois Urbana-Champaign, notes that personality tests are a useful
way for people, especially young people, to better understand themselves. However, Roberts does go on to caution
that teens should not take these assessments too seriously. Teens, even more so than adults due to their stage of
mental and physical development, run the risk of overidentifying with the results, and even possibly blaming poor
behavior on their personality type. Ashley Errico, a therapist in Austin, cautions that "it's important to remember
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that the test doesn’t determine who we are. We get to determine who we are” (Haupt, 2024). In another article, Dr.
Wren Mills comments that personality assessments can help in a group project classroom setting. These
assessments help students to better understand who they are, who their classmates are, and facilitate better
cooperation and teamwork (Mills, 2022).

After doing the research, I feel that doing a personality test themed character development lesson might offer
an avenue of improvement to address the challenge of the Hickam Squadron cadet cadre and their poor teamwork.
Our squadron is comprised primarily of military cadets, and we have a very high turnover rate. Some cadets have
expressed to me they feel like the cadre is in a constant state of “storming” since new cadets are always coming in
and old cadets are always leaving. Giving the cadre some time to focus on who they are and who they are working
with would help them to better understand each other and potentially perform better as a team. This lesson could
easily be nudged in the way of strengths and weaknesses. When you know what you're good at and what you are
not, you can play to your strengths and work on your weaknesses. When you know what your fellow teammates are
good at and what they aren't, it’s easier to modify expectations and set your teammates up for success by playing to
their strengths.

I did find two interesting websites to support and aid my theory. The first was the National Society of
Leadership and Success. They offer a leadership style quiz aimed at young adults designed to help you figure out
what kind of leader you are. I intend to take the full quiz at a later time to see if it could be beneficial for my cadet
cadre to take together to discover more about each other. Second, Wisconsin Wing offers the Wisconsin Cadet
Academy during the summer. One of the prerequisites to complete before attending is to take the Myers-Briggs
personality test and bring along your results for discussion. The intent appears to be for cadets to get to know
themselves better as leaders, and to be better able to work with others. I intend to reach out to the leaders of the
Wisconsin Cadet Academy and ask about both the positive and negative results they have seen from this practice.

The New York Times article I referenced earlier stated that personality assessments “can’t tell you who you
are, but they can provide a framework for you to begin to introspect, and a way to anchor yourself in comparison to
other people” (Haupt, 2024). This is exactly what I am hoping to guide the cadet cadre toward. I want to help them
start thinking about who they are as individuals, as leaders. | want to provide a positive framework that guides
them along this path. Finally, instead of just thinking about themselves and that everyone needs to do things like
they do, I want the cadre to start thinking about how they fit in with the personalities and leadership styles of their
fellow cadets.
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Critical Thinking as a Team Sport

By Capt. JoEllen Flannery
Squadron Commander, GA 451

Critical Thinking as a Team Sport

As a CAP leader, I am concerned that our cadets struggle with critical thinking skills. While I realize most of the
cadets in my squadron are on the younger side of 15, I still believe that many do not know how to critically analyze
a document, post, video, or meme to find out if it is true or not. And I feel that confirmation bias is on the rise
within social media and that again stifles critical thinking. How are cadets and ordinary people supposed to know
what is true? [ want to explore the idea of critical thinking as a team sport and how that can combat confirmation
bias. By teaching critical thinking as a collaboration, I believe we can improve decision-making and communication
in the squadron.

[ had always thought of critical thinking as something that you develop as an individual. Traditional critical thinking
was a logical process that you worked through until you came up with the best decision possible. Let’s say you want
to buy a car. You go to the dealership and find one you like; you take it for a test drive and then you have to make a
decision about buying it. How do you do that? Well, it is a logical process, right? You find out first if the dealership is
reputable. Then you do research on the car; is it reliable and safe? Then you check the price; is it reasonable? The
process goes forward and then, once you have all the answers, you can make an informed decision. But [ am
learning that this might not be the case. While some critical thinking might work fine working through this process,
[ think some issues are too complex to work through them alone.

In our society today, we have a lot of information available to us. You might think this is a good thing, but with so
much of it questionable, it can make for the logical process being followed by one person an impossible task.
Critical thinking as a team sport lets others help with the analyzing, evaluating, and sifting through the huge
amounts of data. So not only does the data research become possible with more help, we also get others to
challenge our assumptions, interpretation of data, and biases. The more diverse the team, the better chances of
getting the best decision. And, one of the key points is that it can help combat confirmation bias.

According to Eldridge (2023), confirmation bias is the “tendency to process information by looking for, or
interpreting information that is consistent with their existing beliefs. This biased approach to decision making is
largely unintentional, and it results in a person ignoring information that is inconsistent with their beliefs.” If you
will note, the definition includes the idea that confirmation bias is unintentional. That is because once someone has
formed an opinion about something, it is hard to process information that contradicts that opinion. With the
amount of information available to us now and the need most times to process that information quickly, we rely on
instinct and automatic processes to arrive at conclusions (Eldridge, 2023). While confirmation bias can be an
obstacle to decision-making, a big aspect to confirmation bias is how social media plays into it.

With the rise of social media, we have seen an increase in confirmation bias causing echo chambers. Echo chambers
are areas (social media accounts, peer groups, organizations) where individuals receive information that reinforce
their own beliefs. Research shows that people rely on these echo chambers and view the information that comes
from them more favorably. Most fact checkers don’t get used in echo chambers and most of the conversations
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involving fact checkers questioned the legitimacy of them instead of relying on them for unbiased information
(Ciampaglia et al, 2018). And, with the algorithms used in social media, it is very unlikely that subscribers will see
anything that contradicts their assumptions and opinions.

In the squadron setting, cadets seem to know what the “right” answer is but that might not be their answer. Even in
small group discussions, I find that cadets gravitate to the group think on a topic. So even when we do critical
thinking as a team sport, I find we fall into group think agreeing with one another even if it isn’t what a cadet might
think. Here, we have to decide what is the issue? Is it just that cadets don’t want to delve deeper and they just agree
with each other? Do they not trust that whatever they might say will be accepted? | know I have stopped saying
some things just to not cause tension. Is there another reason [ don’t know about? Whatever the reason, how can
we combat cadets just going through the motions and really get them to think in a different way from each other in
order for the critical thinking process to work?

[ think we have to do more than just give them a scenario and let them walk themselves through it. While I
understand that we want cadet-lead activities and that cadets might be more open in a peer group, I think we need
to make sure the cadet leaders are trained better in critical thinking and how to do it as a team sport. For critical
thinking to be a team sport you need a couple of things: a mission/goal, a curriculum, a diverse team or at least a
member who will be the devil's advocate, and assessment tools.

We have learned in our Learn to Lead books that the team’s reason for being is the mission. Without a mission you
don’t need a team. So, with that being the first order of business, we have to have a mission or goal. Here the
mission is to learn critical thinking in a debate format. Debating is the best way to see all sides. In a small group,
cadets tend to let one person lead and then everyone else agrees with that person and the activity is over and they
can goof off for the rest of the time. In a debate you get the opportunity to explore other sides which at the very
least brings up other options to the scenario.

This brings us to the curriculum. The first consideration is whether a whole new curriculum for critical thinking
will be developed and implemented into the squadron monthly schedule, or if the Values for Living curriculum can
be modified to promote critical thinking. In either case, the process would be very similar. The cadets would be
separated into small groups and given a scenario with a debatable question. The cadets in the small group would
break up into two or more sides depending on possible arguments. Each side would have to defend one point of
view on the scenario. The possible points of view would be outlined. The adult leader would help with making sure
cadets are evenly grouped and pick appropriate sides.

Let’s look at a scenario with the Values for Living lesson for October 2025. This lesson is about gratitude. A critical
thinking exercise could be inserted here to help promote critical thinking among cadets and adult members. For
example, the question could be asked, “Is gratitude always the correct response?” Here there would be two
sides/arguments: yes or no. Once the cadets have their teams, they would have about 5-7 minutes to come up with
arguments to support their side. The cadets should try to come up with their own arguments but adult leaders can
help if needed and the activity would give suggestions for arguments to guide the discussion. Allow cadets to search
online for arguments and debate tactics. So, for this question the Pro Side if fairly straightforward: 1. Gratitude
helps you grow. 2. Choosing gratitude makes you resilient. 3. Being grateful helps with relationships. 4. Gratitude
improves morale. The Con Side could be: 1. Being grateful could reinforce bad behavior. 2. Gratitude stops someone
from receiving vindication. 3. Giving gratitude can be an outlet for avoiding conflict when needed. 4. Is forced
gratitude when you don'’t feel it harmful?

These prompts can get the conversation started if needed and then the cadets can talk among their groups to
organize their thoughts and then debate the issues. Once the debating is done, everyone goes back together for
reflection. More questions to review could be: 1. What challenged your original opinion about gratitude? 2. Did that
change your opinion or just cause you to think about it? 3. Is there a way to determine if someone’s gratitude is
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genuine or just passive acceptance to avoid a conflict? 4. How can gratitude improve the morale and teamwork in
our squadron?

To avoid groupthink, have the senior cadet leading the small group be the devil’s advocate for both sides asking
dissenting questions. Make sure cadets who bring up alternate ideas are rewarded with recognition. Help the
cadets create a culture of respectful disagreement by encouraging questions, out-of-the-box ideas, and trust.

Of course, we want cadets to be grateful, that's an important value. But gratitude should be real and not used as an
excuse to avoid conflict or tough conversations. Thinking critically about when and how to show gratitude can help
cadets make better choices. Most people agree that gratitude is a good thing, but character is about making choices.
Each character lesson, including this one, should help cadets learn how to make those choices for themselves — to
understand when a value fits best and how to live it out in a real and honest way.

It's important to see if the critical thinking activity helped cadets understand another point of view. The questions
above connect to the Gratitude lesson and help us find out if cadets could see and think about different opinions.
Cadets also need to understand that this part of the lesson is meant to help them practice critical thinking — not
just answer questions and definitely not to contradict what value the lesson taught. The goal is to show them that
even when a person in authority says something, it’s okay to think it through and make sure it makes sense.

Cadets should also talk about their own biases and how those can get in the way of making good decisions. It’s
important for them to see that critical thinking matters, not only for school or CAP, but for their future as leaders
and role models.

Critical thinking as a team sport helps cadets to think instead of believe what someone tells them. [ believe adding
critical thinking to the Values for Living curriculum makes a powerful statement that everything should be double
checked instead of just believed. Cadets learn to ask questions, see different perspectives, and rely on each other to
make good decisions. Social media has created echo chambers that show people what they already believe which
makes it easy to have confirmation bias. It is more important now than ever that cadets learn to stop, think,
question, and verify what they have been told, no matter who told them. When they work as a team, they learn that
it’s okay to disagree respectfully and that the opinions of others only make the team and them as an individual,
better and stronger.

In CAP, these skills are important for leadership, safety, and integrity. A cadet who learns to think critically, solve
problems, and works well with a diverse group will be fully prepared to lead. Cadets who see critical thinking as a
team sport will create stronger, more resilient squadrons. When cadets learn how to think through personal
choices, they begin to live the Core Values instead of just memorizing them. That is true leadership.
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Learning by Doing: Incorporating
Experiential Learning into Character
Development Instruction

By Lt. Col. Rachel Mercer
Deputy Commander, South Carolina Wing,

Learning by Doing: Incorporating Experiential Learning into Character Development
Instruction

Another volunteer organization that my children were involved in during the time period in which they were also
Civil Air Patrol cadets is 4-H. The 4-H slogan is “Learn by Doing,” and emphasizes the importance of experiential
and service learning. While 4-H does not offer Character Development Instruction in 20 virtue areas as Civil Air
Patrol does, it seems that 4-H places a higher level of emphasis on working and serving others. Development of
better character, with lasting experiences in Civil Air Patrol requires that our Chaplains’ Corps and those who
support CD instruction must incorporate more service and experiential learning into the curriculum. For students
who are newly exposed to 4-H programming, their Friends publication writes, “ In addition to our motto, 4-H also
has a slogan: “Learn by Doing.” You will have many opportunities to “Learn by Doing” through your 4-H
experience!”

While every lesson does not have to have a service learning component to it, many can and will likely have a
longer-lasting impact if we allow cadets and adult members to reinforce the character development concepts
through hands-on learning. “[Experiential Learning] is a successful teaching method facilitating active learning
through providing real-world experiences in which learners interact and critically evaluate course material and
become involved with a topic being taught,” (Kong, Frontiers in Psychology) In 2026, CAP members will work
through Keeping a Confidence, Temperance, Bounce Back, Fortitude, Friendship, Respect for All, Feedback,
Teamwork, Volunteer Service, Heroism, Respectful Disagreement and Propriety.

KHJ AN ANREPAis an easy “virtue” to reinforce through experiential learning. If left to me, I would encourage
our squadron to visit a local animal shelter where the nearest CAP Squadron’s Commander volunteers regularly. We
could provide dog food, have a collection of towels, and even write thank you cards for the adults and other
volunteers. A=l SKNGs another area where experiential learning is key. The Team Leadership Problems (TLPs)
that get used at encampments are a great source of ideas for how cadets and adult members can work together to
achieve a common goal. Setting up a “mine field” where teams must guide one member blind-folded from one area
to the next is an option. Another is a memory game with carpet or tile squares which must be navigated with the
team working together to communicate—minesweeper for uniformed members. ANKE) doesn’t seem too
difficult either—many communities have Honor Flight Agencies. Since many CAP Squadrons meet at or near
airports, squadrons can communicate with airport managers to learn about opportunities to see off or welcome
home a group of Honor Flight veterans. From WWII to Korea to the more modern-day wars, there are veterans in
need of honor. Supporting them in their going and coming is one way to give honor, while learning experientially.
Last, which would possibly allow for an experiential or service-based learning experience once per quarter, is
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AQA?PHEH E>-ONMAI AJPIn “Charlie Kirk” style, arrange for a debate between members (or inviting members
from the community) who refuse to engage is mud-slinging but will debate with words, knowing that when we stop
talking, we get civil war.

In 2027, the virtues that will be covered include Integrity, Excellence, Vision and Goals, Perseverance, Focus,
Perspective, Confidence, Humility, Patience, Gratitude, Conviction and Counsel. When EIKJ =J@ K=HDs taught,
the Cadet Tracker is a useful pdf tool that cadets can use to see that their goals are attainable. In the future, copying
that cadet tracker with the goals indicated would be helpful—not all cadets will keep up with it, but it's neat to go
back and see it when you're two years closer to the goal. For experiential learning with AT?AHAJ ?A—a parking lot
or street sweep clean up would be a good example of identifying a way to improve what, at face value, might seem
acceptable. Excellence isn’t acceptable—it’s EXCELLENT! Photography examples are often given when adults talk
about “seeing the whole picture,” and that analogy comes from the aperture function with a camera. There are two
hands-on experiential learning opportunities that could be developed using a hands-on example. The first is a
literal photography lesson that accompanies the Character Development topic of “perspective.” This could get the
Public Affairs Officer involved in some CD. However, a second option would be to use the “Polaroid-style”
photographs that take some time to “develop” right in front of the subject. AN A?HRA—waiting to see the finished
product—is demonstrated in a vivid way that cadets won’t easily forget. Every year when N=FEQ@rolls around,
cadets in the Lexington squadron are provided with blank stationery for them to write their words of gratitude to
someone in their life. Hand-written notes aren’t something that happens much these days, so when cadets and
adult members take the time to perform this service learning, they brighten someone’s day and also experience the
benefit of serving others.

As cadets come to expect that Character Development Instruction will be more than death by powerpoint, or
watching the same videos over and over, they will engage at a higher level, reinforcing Yangtao Kong'’s point that
service learning—experiential learning—yields better results through experiencing the topic firsthand. Students
(in this case, cadets) who feel ownership and excitement because they are helping others will be more likely to
return. From caroling at a nursing home to picking up trash, gathering food for a food bank or finding ways to use
words to build up and not tear down—there are so many opportunities around the cadets and the squadrons to
reinforce the concepts of Civil Air Patrol’s character instruction through experiential and service learning.
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Blending Experiential and Visual
Learning in Civil Air Patrol Training

By Chaplain (Maj.) Mark Ober
Indiana Wing Chaplain

Blending Experiential and Visual Learning in Civil Air Patrol Training
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Civil Air Patrol (CAP) is a unique organization that blends education, service, and mission readiness. Unlike
traditional classrooms, CAP training must prepare volunteers—both cadets and senior members—to act
decisively in real-world situations such as search and rescue, disaster response, and aerospace education. This
requires teaching methods that go beyond lectures and textbooks.

In my experience as a CAP member and leader, two teaching styles stand out as particularly useful: experiential
learning and visual learning. Each has its own strengths, but when combined, they create a powerful approach
that engages learners, builds confidence, and ensures that knowledge is not only understood but also applied.
This reflection paper, therefore, explores how I have used (and experienced) these learning styles in CAP. It also
briefly covers the benefits and challenges of combining the styles and explains why they are essential for
preparing members to serve.

7KBR@HLVXBOUQL@Y 3

Visual learning emphasizes the use of images, diagrams, maps, and other visual aids to convey information. In
CAP, this style is especially valuable because so much of our work involves interpreting visual data.

*HRV S B\ DOODIPD JIHV V H V \DRWIBEAY V D R MMEEHHER] LZQ VDK URWOWHO O
LPDIHAWKRZEGIRWQG DPWBRIDWRUQDGR WWRXZ® BNIHRS OH
PHPEHDWPPHGLDUWMWMKIH RBBHVWUXFWLRQ

$HRIVSDEMF D VRIRRE GIR[Q F H WV QYD PR VD Y L J [EW E RPGIHDU
Z K HIQO O X V M WBKAMHIE BR Y LIRAR F NGILWS O D\ V

OLVVERQHIDQIVYQIRIJUDBRBGEVYDLEG HBH®H\P E HIKX\L F DD V S
RSHUDWDP@LNO

From my experience, visual aids are crucial for explaining complex ideas. For instance, when cadets see a GIS
map with damage assessment grids, they not only understand the information but also connect emotionally with
the reality of the disaster by realizing they are helping real people in a real crisis. This example thus illustrates
how visuals can tell a story that words alone cannot convey. This idea also aligns with research findings from
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the U.S. Environmental Protection Agency (2025), where they emphasize that immersive, visual training
methods enhance both performance and safety in disaster response.

7KIBRGH[SHULH/@WUDD@Y 3

Simply put, experiential learning is based on the principle of “learning by doing” or “hands-on” training. Rather
than merely absorbing information, learners participate actively in tasks, think about what they've experienced,
and use those insights when facing new situations.

In CAP, experiential learning is a natural fit because our missions are inherently hands-on. For example:

'LV D VBMIVIS RQWBIL VeINP E HYJWD F V. ¥ H\GOLRDJBR R U G L @ DWHK Q J
HPHUJHQRAQ FALHED N L@H F L \WLREBM V \HX U

6HDB K QBH V FXH O8D/G KW ZQUIYY L J DARPPX QL FD@ME RQP ZRU N
D F W XFOROQDG X W\ 2. )0 O D RNEHUB! V/

/IHDGHUWKIH® RS & B Q HWVDWR & HD G HIR OIS W L YOMOLKHYL Q J
IHVSRQVRDRGOIFWY LR QWRNIHPS H U LUHQWK K B/ HR U\

I have seen firsthand how experiential learning transforms training. During a recent Geospatial Damage
Assessment (GSDA) requalification exercise, members were tasked with analyzing authentic aerial imagery
from a past disaster (Hurricane Milton). Rather than just being told how assessments work, they were required
to evaluate situations, categorize the damage, and share their conclusions, which formed the basis of their
grades. The result included enhanced engagement, improved retention, and increased confidence. This outcome
aligns with recent research from IEEE Public Safety Technology (2025), which found that realistic, interactive
environments improve decision-making and situational awareness among first responders.

7KIB\QH WRIL V XIDAG S H U L H/GI\W UDQ Q J

While each style is effective on its own, the real power comes from combining them. Visuals provide clarity
and context, while experiential practice ensures application and retention.

For example, in a geospatial damage assessment training I attended, participants were given a set of aerial
images from disasters, such as hurricanes, tornadoes, wildfires, and floods. After a short video outlining what to
look for, members used the ArcGIS damage assessment tool to classify damage levels, gaining experience in
damage assessment. The training culminated with a pass/fail examination to test the members’ skills. The
visuals provided them with a foundation, but the hands-on exercise and examination turned that knowledge into
skill.

The synergy of these styles also mirrors real CAP missions. In the field, members must interpret visual data
(maps, imagery, diagrams) and then act on it. Training that combines both prepares them for the realities of
mission work. Hancko, Majlingové, and Kacikova (2025) support this blended approach, noting that
simulation-based systems enhance both technical proficiency and team coordination in emergency services
training.

% H Q HR RA/O\H Q GHLIQGW \ O H V
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As shown above, there are several advantages to combining visual and experiential learning methods. These are

as follows:
(QJDJHP6GIKORE HWHP R”HP RW L YDRMMIEK AD QHHOGRUD WWKDQV WHQ
SHWH QMNLLFS@ LN F W IQA B G MAWLE IHQHIPVH P HKELUR Q WHKWD @ V WOIIDVWR Q°
&RQILGHERFEHHUWNDANYWD LQQRAMWXKIHADDS SOKDMWKBHDUQHG

/HDGHUWKHD RS PHIDPVE DHVIS €@ U L H QHAULDIOY \WR PP X Q L FW WX R W
DQGHFLVLRQ PDNLQJ

$FFHVVLENMXRBYSPSERRSGR P FHDMNVWY B HHD VLRHAL Y HU V H
O HD UWRWDN S

&KDOOBQ&HERYPVLGHUDWLRQV
Of course, blending these styles is not without challenges.
3 W S D U DX IRAY M XOD@WE D O MVAWM DAL RN P GV FHWE8HYHORS

% D O DTRARIX FX L V S BIGEDIRY H U Z KOHHDRJ @ K IV PR F B F W LZYLIWMK R X W
FRQVWBRBR Q| MAKH P

5HIOHFWISRQL HQMOWD@ITQHRWW U X+8&M KOUH DWWRIQ RDMUKHU ZLVH
SDUWLFRBPBDRDWNMPHRHSBIRXQKBVVRQV

Despite these challenges, the benefits far outweigh the difficulties. With careful planning, these obstacles can be
managed, resulting in a training approach that is both practical and inspiring.

&RQFOXVLRQ

Reflecting on my use of experiential and visual learning in Civil Air Patrol, I believe this combination is one of
the most effective ways to prepare members for real-world missions. Visual aids make complex information
accessible and memorable, while experiential practice ensures that knowledge is applied and retained. Together,
they create a training environment that is engaging, practical, and mission-focused.

As CAP continues to grow and adapt, blending these styles will remain essential to building capable, confident
volunteers ready to serve their communities, State, and Nation. This approach not only strengthens technical
skills but also reinforces CAP’s core values of Integrity, Volunteer Service, Excellence, and Respect. Ultimately,
by combining seeing and doing, we prepare our members not just to learn—but to lead.

SHIHQFHV
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James Fowler’s Stages of Faith

By Chaplain (Maj.) Donald York
Deputy Wing Chaplain Ohio Wing

James Fowler’s Stages of Faith

James Fowler’s Faith Development Theory provides a valuable framework for understanding how individuals grow
in their capacity to make meaning of life, purpose, and belief. Rather than focusing on the content of one’s faith,
Fowler emphasizes the structural and developmental stages through which faith matures. This perspective is
especially useful in character development, particularly when mentoring cadets or adult members through their
personal and moral growth.

One of the most helpful concepts for me is recognizing that cadet and adult members will mature in their faith
journey over time. It is not my role to drag them through this journey, but rather to walk beside them. This insight
reframes my approach that I often feel compelled to impose a model or belief system, but Fowler’s theory reminds
me to allow individuals to develop at their own pace.

When teaching character development, [ am occasionally surprised by a cadet’s response, especially when it
deviates from my own beliefs or societal norms. In these moments, [ must pause and consider the cadet’s age and
developmental stage. Instead of correcting or imposing my views, it is more constructive to help the cadet reflect
on alternatives. In a classroom setting, this can become a shared exploration, allowing all cadets to engage with
diverse perspectives.

Fowler outlines seven stages of faith, each representing a distinct way of processing and integrating beliefs. These
stages are not rigid but reflect a person’s cognitive, emotional, and moral development. As Parker (2009) notes, “It
is differences in the level of these structures that allow one to describe and ascertain the various faith stages, not
the content of one’s faith.” This distinction is crucial in counseling and mentoring, as it shifts the focus from what
someone believes to how and why they believe. Fowler’s model encourages me to view teaching as an exploration
of where the cadet is in their growth and how I can best support their journey.

Faith development is deeply influenced by family, peers, community, and personal reflection. Becca and Eleane
(2025) emphasize that moral and spiritual development unfold throughout life, shaped by relational and
experiential factors. For young people, there is a “prime time” when they are especially receptive to forming values.
[ must ensure that peer input is integrated into character development classes through discussion and activities,
using a less didactic style to encourage exploration. Positive interactions with cadet peers and adult role models are
also essential.

Adults, by contrast, often have more deeply embedded belief systems. This requires a different approach—one that
respects their current stage rather than trying to push them forward prematurely. Sensitivity to developmental
readiness means accompanying individuals within their current stage, not forcing them to advance. As a counselor,
instructor, and chaplain, my role is to mentor rather than impose values. This approach fosters trust, which is
foundational to meaningful growth. It also aligns with developmental theories from Erikson, Piaget, and Kohlberg,
all of whom stress the importance of stable foundations and value modeling.
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Fowler’s assertion that faith is a “universal structure of human knowing and being” (Rustem) broadens its
relevance beyond religious contexts. It invites us to consider faith as a way of making meaning—a framework that
can be nurtured in diverse settings, including the military, education, and counseling. This understanding allows
chaplains and mentors to meet individuals where they are, offering guidance that is both empathetic and
developmentally appropriate.

Conclusion

Fowler’s theory offers a powerful lens for understanding the spiritual and moral journeys of those we serve. It
helps to discern where a cadet may be in their faith development and what challenges they may be facing.
Ultimately, it calls us to be patient, perceptive, and present, recognizing that faith, like character, is not a destination
but a lifelong process of becoming.
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Erikson’s Eight Psychosocial Stages of
Development in CAP Character
Development

By MSgt. Dominic Kowalczyk
CDI at Wisconsin 013

Erikson’s Stages of Development in CAP Character Development

[ would like to reflect on Erikson’s Eight Psychosocial Stages of Development. First, I will define the stages. Next, I
will focus on key parts and explain why I believe some of the difficulties we are seeing in our society today are due
to improper development of individuals in these stages. Lastly, I will discuss what I believe can be done to correct
the improper development, especially with those whom we work with closely.

Erickson's Eight Psychosocial Stages of Development are divided into 8 stages:

1. NQOPRCE ERNQMP JB-J?2UsodsUA=N
Infants learn whether they can trust caregivers to meet their needs. Successful resolution leads to hope.
(Erikson, 1963)

2. QXJIKI URB D=l A=J@ KQ@P =N DHEEDKK@a0&:UA=N]
Children develop independence and self-control. Success leads to willpower and confidence. (Erikson,
1963)

3. JHEEARARS QHP NACPDKKHMGoA UA=NQ
Children begin initiating activities and social interactions. Success fosters purpose. (Erikson, 1963)

4.  JOONURBIBWNKNERU ?2DKKH CA%A0EAUA=NQ
Children work toward competence through school and social experiences. Success leads to a sense of
competence. (Erikson, 1963)

5. @GARJRS KA\ KIBQOKI)  @KH\CPA] 2A%d%/ oA UA=NQ
Adolescents explore personal identity, values, and goals. Success results in fidelity and a stable identity.
(Erikson, 1963)

6. JH =2URBXHAK] KQC @HDKK@AGR» UA-N]
Young adults seek meaningful relationships. Successful resolution develops love and connection. (Erikson,
1963)

7.  AANFARRURS PCI=AK) EagA QHDKK@4s»odA UAN=N]
Adults focus on contributing to society and helping future generations. Success leads to care and
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productivity. (Erikson, 1963)

8. JRONRURGS AQ=HN =FA @HDKK@HAI UA=N]
Older adults reflect on life with satisfaction or regret. Successful resolution brings wisdom. (Erikson, 1963)

[ currently work as a Special Education Aide in an Elementary School. I am also a Deputy Commander of Cadets
(DCC) and a Character Development Instructor (CDI) at a Composite Squadron. I have a lot of other experience and
education, but I bring this experience into this discussion because it pertains to the things [ am about to say. I see
these things every Squadron meeting, every school that I teach, and every day that [ work. My primary focus is on
the stages 1 through 5.

During the first stage of development the main thing is trust. Meaningful learning, personal development, and a
strong sense of community rely entirely on a foundation of mutual trust (Bryk & Schneider, 2002; Comer, 1995) It is
so crucial that learners feel that they can trust their teachers. If they do not, they can never feel safe. [ see this in
children and teens. They never developed this stage effectively and they tend to retract and do not fully engage.
Unfortunately, most of this development is based upon how well their home life is at this stage.

It is crucial for learners to do things on their own, or at least the ability to try. They need to learn to control their
emotions so that they are not dysregulated to the point that they cannot learn or destroy the learning environment
for others. This is the Second stage.The individual who is constantly saying that they cannot do things without
trying, or wanting others to always help them or do it for them are examples of deficiencies in this stage of
development. As Henry Ford famously stated, "Whether you think you can, or you think you can't--you're right" (H.
Ford, personal communication, n.d.)

[ believe that the 3rd stage has to do with properly interacting with other people. Whether it is on the playground,
in the classroom, or at home, people need to know how to deal with conflict and how to be part of a group. People
with a deficiency here tend to have emotional outbursts or become reclusive. A concept from Simone Weil, "We
learn how to be part of a group” emphasizes this point. (Weil, 1952)

The 4th Stage is about being challenged, doing hard things, and being successful. A deficiency in this stage is when
people are not challenged enough or held to the standard. Most of this I believe falls on the educators. Most people
will thrive if they are challenged at the appropriate level, shown how to properly do it, and correctly motivated. If
an individual has a deficiency at this level, they will become passive learners or give up completely. "Give a man a
fish, and you feed him for a day; teach a man to fish, and you feed him for a lifetime" (A. I. T. (1885)

The 5th stage is about how a person views where they fit in, where their place is in society. This will have an impact
on their goals and what they believe to be true. If they do not feel part of society, they will rebel or not want to
contribute. An individual must experience a sense of belonging and inclusion to fully engage, contribute, and thrive
within a community (American Psychological Association [APA], 2026)

The trick now is what can we do to help people with deficiencies in the stages of development. I believe people can
change if they want to and under the right circumstances. We need to develop their trust and make them feel safe.
This is done by showing a genuine interest in them and being consistent. Make them feel that they belong. This is
done by having everyone listen to each other's thoughts when they have them and not being judgmental.
Individuals must be given manageable challenges and small wins. They need to be held to an equitable standard.
Make them feel part of the community. Be patient, not everyone is at the same level or learns at the same speed.
Everyone has to be led in a different way, look at each person and define what they specifically need. Be a Servant
Leader.
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Virtual Chaplain: Great Lakes Region
Chaplain Corps Innovation for Crisis &
Care

By Chaplain (Lt. Col.) Theodore “T].” Jenney
Region Chaplain, Great Lakes Region

Virtual Chaplain (www.virtualchaplain.net) 223-227-2427 (CAF-CAP-CHAP)

“A Space for Spirit, A Place for Peace. . "
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Spiritual Support

Great Lakes Region Chaplain Corps recently launched Virtual Chaplain, a new tool for chaplains and a new resource
for seniors and cadets. Virtual Chaplain has a website at www.virtualchaplain.net with resources and a place for
scheduling appointments with a chaplain. Virtual Chaplain has a 24 /7 counseling/crisis number 1-223-227-2427
(CAF-CAP-CHAP), the number is available by voice or text and a virtual link for a zoom video call link can be
provided as well.

Virtual Chaplain incorporates both a website as well as 24/7 call, text line developed by Chaplain (Lt. Col.) T]
Jenney, Region Chaplain GLR, and Chaplain (Maj.) Kevin Massey, ILWG Chaplain; team Members also include
Chaplain (Maj.) Marvin Bryce KYWG Chaplain, and Chaplain (Maj.) Tom Mills. A single number serves as a point of
contact for voice and text using zoom phone, and a video link can be provided either by request or by scheduling an
appointment in the online calendar. For younger cadets, a second chaplain is brought online to insure the highest
level of cadet protection.

Virtual Chaplain is designed as another tool for ministry and support and is not meant to supplant or replace the
great work of squadron and group chaplains, which offer excellent in-person chaplain support. However, it is
worth offering another avenue to supplement and complement the fine work of chaplains.

In addition to offering spiritual support, counseling, and crisis support, virtualchaplain.net also offers a range of
spiritual support for twelve different faiths as well as a more general area of “Resilience & Wellness, Spiritual
Fitness, and Mindfulness” including virtual chapel areas that offer prayers for peace and comfort, as well as a place
for meditation using video loops including a seashore with a campfire and waves crashing, a forest scene with a
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bubbling brook, a mountain scene with a prayer wheel, and more.

The official launch of Virtual Chaplain was initiated with the support and encouragement of Region Commander,
Col. Curtis Boehmer, who sent out an email to adult and cadet members and parents of the Great Lakes Region
introducing and supporting the new resource, and included posts on social media. Our team is continuing
conversation with NHQ CC HCX to see if this resource might be useful in other regions or on a national level.

Virtual Chaplain

We are here for spiritual suppart, resilience & wellness, and crisls suppart. .

SPIRITLML RESOUS

“A Space for Spirit, A Place for Peace. . .”

Resilience & Wellness,
Spiritual Fitness &
Mindfulness Resources

Wie offer resbience & weliness, Chﬂsllan JeWISh

. Wiectter arange of Muslim rescurces
spirisal fitmess & mindfulness Weatfer arargeof Christianressurces Wi offer arargecf Jewish resources o
resaurces to suppart yourwellbeing. to suppart your falth walk, to suppont your falth walk. :

Reslience & Wellness, Spiritual Fi_. uslim Falth Res:
ey S iorism

B Hindu
Buddhist
Vi afer arange of Hindu resources 1o
e adfer a range of Buddhist resources e adfer arange of Sikh rescurces to Ve offer arange of Bahal resources t cupport your faithwalk.

b suppert your falthwalk, Suppert your faltnwalk. suppert your fatthwalk.

[T TT—— prepe——r— [ bt | [ HoduFah b ]

Taoism Native American Shintoism &

We affer arange of Taoist resaurees to Spirituality Jainism Confucianism

suppert your faith walk .
Ve offer arange of Native American Ve offer arange of Shintalsm and

FES0UTCES 10 SUpgort your falthwalk ::‘;"(‘Y:L'::I“:;:"““““““‘ Confucianism rescurces 1o sugpart
your aith wak

Is there a charge for the service?

Is my interaction confidential?

Can | speak with chaplains of different faiths?

Contact a Virtual Chapdain by voice, text, or zoom video call, or schedule on the calendar. (If 18 or under a sscond chapiain will come on the line for
the highost standard of underage protsction.)

Virtual Chaplain is here to supportyou...
For Chaplain call or text 1-223-227-2427 (1-CAF-CAP-CHAP)

All Chaplains are well qualified with over 20 years professional experience

Each chaplain involved in the Virtual Chaplain team is well-qualified with extensive training as
well as over 20 years of experience. Chaplain (Lt.Col.) TJ. Jenney was involved in the First Air



Force Task Force for Virtual TeleChaplain Innovation that developed the Third Room, and
Chaplain (Maj.) Kevin Massey was the Chaplain Administrator for Lutheran Hospitals in the
Chicago area that successfully launched a virtual chaplain program. Virtual Chaplain is
leveraging technology for innovative ministry support for adults and cadets as we strive to be
ever caring and ever vigilant. Check out Virtual Chaplain at www.virtualchaplain.net
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When the Wingman Becomes the Lifeline

By Chaplain (Capt.) Chon Gann
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When the Wingman Becomes the Lifeline
$ &RQGHOWG6XP P DU R WH, QM) LDWIG &KDLDRMU * DWZ D\ 0 RGHD,&* 0 |RUBXLAGH3UHYHARQLQ

WH&LYLCH LU3 DWRO
>ON=7P

The Civil Air Patrol (CAP), the federally chartered auxiliary of the United States Air Force, includes more than
60,000 members beginning at age 12. Suicide is the second leading cause of death among individuals aged 15-24
(Centers for Disease Control and Prevention [CDC], 2023). This article condenses the theoretical proposal of an
Integrated Character-Gateway Model (ICGM), linking CAP’s four core values—Integrity, Volunteer Service,
Excellence, and Respect—to three gatekeeper training programs: Ask, Care, Escort (ACE); Question, Persuade, Refer
(QPR); and the Hope-Focused, Three-Response model (HF3R). Drawing on Joiner’s (2005)
Interpersonal-Psychological Theory of Suicide (IPTS), the model proposes that character development instruction
may reduce perceived burdensomeness and thwarted belongingness, thereby closing the well-documented
knowledge-to-action gap in gatekeeper training. Six recommendations for chaplains, CDIs, and commanders are
summarized. The ICGM is a conceptual framework requiring empirical validation.

AUS KNADELEPEA LN AK) IC-RRGAL ANINFD B CED=N-7PN@RMLT AR R BN =R & £ %%
JPINLANIKI=H QUDKHKCE=H DANJKB CEHA

Every week, across thousands of CAP squadron meetings, cadets and senior members carry unspoken questions:

K | =N K >AKJCDecades of research establish that the answers most powerfully predict suicidal risk
(Joiner, 2005). In 2021, the United States lost 47,646 lives to suicide, the second leading cause of death for ages
15-24 (CDC, 2023); roughly 90% of decedents had a diagnosable, treatable condition, suggesting most suicides are
preventable when the right support reaches the right person promptly. Military-affiliated populations face
compounded risk from hierarchical accountability, exposure to traumatic events, and stigma surrounding
help-seeking (Nichter et al., 2021). The ICGN argues that CAP already possesses the infrastructure to counter these
risks—character development instruction and the Five Pillars of Wellness and Resilience but lacks intentional
integration between that infrastructure and gatekeeper training.

%0 ®

Joiner’s (2005) Interpersonal-Psychological Theory of Suicide (IPTS) holds that suicidal desire forms when a
person simultaneously perceives themselves as a burden and experiences thwarted belongingness; when acquired
capability to override the survival instinct is added, passive ideation can escalate to lethal action (Van Orden et al,,
2010). Gann (2026) contends CAP’s four core values theoretically buffer both constructs: Volunteer Service and
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Excellence supply members with a narrative of meaningful contribution that counters burdensomeness, while
Integrity and Respect, lived out through relationships such as the mandatory cadet “wingman,” counter thwarted

belongingness.

The IPTS also explains why gatekeeper training alone is insufficient: a gatekeeper who knows what to ask will not

necessarily ask it unless embedded in a culture where vulnerability is safe (Spafford et al., 2024). Three programs

anchor CAP’s approach. Ask, Care, Escort (ACE), mandatory Air Force-wide since 2009, is a simple three-step
mnemonic retrievable under stress; its first rigorous evaluation found it effective but underperforming in
stigmatizing unit cultures (Trachik et al., 2025). Question, Persuade, Refer (QPR) carries the strongest evidence

base, including two meta-analyses, and is especially effective for faith-community leaders such as chaplains (Liu et

al,, 2025; Wood et al,, 2022), though Sullivan et al. (2024) found trainees leave more confident to ask than certain
what to do next. The Hope-Focused, Three-Response model (HF3R), developed for faith-community caregivers,
approaches suicide prevention through spiritual and theological pathways to hope, but has not yet undergone

independent peer-reviewed evaluation (Ellers, n.d.).

=>H\Y

KL=ENKIKB  FH@ %

=FPGAALAN NBBEC NKONI OBN BHH BN =NH

REGN ?A =QA

AU MAICD

AJ B BEHKJ

Ask, Care,
Escort

~30-60 min

All CAP personnel

First evaluation: 2025

Simple; works under
stress

Underperforms in
stigmatizing cultures

Question,
Persuade,
Refer

60-90 min

CDIs, wellness officers

Dozens of studies; 2
meta-analyses

Strong research base

Knowledge-to-action
gap

Recognize,
Respond,
Refer

90+ min

Chaplains &
faith
caregivers

No
peer-reviewed
evaluation

Addresses
spiritual
dimensions

Effectiveness
unknown
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A?KI | AJ@P| Required baseline for | Recommended for Supplementary;
EKJ all CDIs & chaplains awaits validation

Note. Adapted from “When the Wihgman Becomes the Lifelihe," by C. A. Gann, 2026, Clearance: Journal of CREEL,
4(Summer Supplement), p. 6.

Gann (2026) concludes the three programs do not compete but form a layered approach: ACE as the universal
baseline, QPR as the primary evidence-based protocol for CDIs and chaplains, and HF3R as a supplementary,
theologically grounded framework pending validation.

Character development instruction is proposed to function as a force multiplier by creating the cultural conditions
that make gatekeeper skills usable. Four mechanisms are theorized: reducing perceived burdensomeness through a
narrative of meaningful contribution; attenuating thwarted belongingness through CAP’s mandatory wingman
relationships (Civil Air Patrol [CAP], 2020); fostering moral coherence that guards against moral injury, a
significant predictor of suicidal behavior in military populations (Nichter et al.,, 2021); and reframing gatekeeper
training as an expression of core values rather than a compliance requirement. McLoughlin and Kristjansson
(2024) similarly found that virtue education builds the resilience and moral coherence that CAP’s
ethical-decision-making instruction targets, and Shahram et al. (2021) identified seven youth-suicide resilience
factors that map directly onto CAP’s Five Pillars of Wellness and Resilience.

) LIXUH

CHARACTER DEVELOPMENT: THE FORCE MULTIPLIER
103

Figure 4. Character development as a force multiplier for gatekeeper training. Training data show measurable gains
in knowledge (+0.72) and self-efficacy (+0.73), with the largest gain in behavioral intention (+1.03) when training
is anchored in CAP’s core values—Integrity, Volunteer Service, Excellence, and Respect—which the model proposes
amplify resilience and help close the knowledge-to-action gap. Adapted from Gann (2026), Clearance: Journal of
CREEL, 4(Summer Supplement), p. 7.

<

The ICGM organizes CAP suicide prevention into three converging levels. Primary prevention occurs through the
“Schoolhouse Weave” character development, which connects core values to empirically identified resilience
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domains. Secondary prevention is gatekeeper training (ACE, QPR, HF3R), explicitly framed as an act of Volunteer
Service rather than mere compliance. Tertiary prevention activates an integrated care team, a chaplain, a CDI, and
the commander when a member is in an acute crisis. CAP chaplains are not licensed mental health professionals;
referral to licensed care, including the 988 Suicide and Crisis Lifeline, remains the essential endpoint.

Gann (2026) offers six recommendations: (1) formally pair core-values instruction with every ACE, QPR, or HF3R
session; (2) implement the Five Pillars as the primary prevention framework in orientation and character
development curricula; (3) train chaplains in both QPR and HF3R, with QPR as the primary protocol and clear
escalation criteria; (4) leverage ethical-leadership instruction (the PLUS model) to build an anti-suicide culture; (5)
address moral-injury risk in emergency-services contexts through post-mission values debriefs; and (6) establish
quarterly, unit-level integrated suicide-prevention teams with documented referral networks.

The ICGM has not been directly tested in CAP populations; this was a narrative rather than systematic (PRISMA)
review, and the HF3R still lacks independent evaluation. Gann (2026) cautions against gatekeeper overreach,
contagion risk from unsafe messaging, and false confidence following training, and calls for developmental and
cultural adaptation across CAP’s membership, ages 12 to over 80. Even so, the model’s core claim is pastoral rather
than programmatic: suicide prevention is ultimately a problem of belonging, purpose, and hope. A well-formed CAP
culture—built one wingman relationship at a time—may be among the most powerful anti-suicide measures the
organization can offer.

Read full article: Click LINK TO “When the Wingman Becomes the Lifeline” CREEL Special Issue Supplement
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The STEP Model-Strategies for Helping
Cadets Struggling with Anxiety and
Stress at Encampment

By Chaplain (Lt. Col.) Theodore “T].” Jenney
Region Chaplain, Great Lakes Region

The STEP Model-Strategies for Helping Cadets Struggling with Anxiety and Stress at
Encampment

Encampment season is fast approaching with all the excitement, challenge, and yes, stress and anxiety for cadets.
Encampment staff often ask for a little more training on how to help cadets who sometimes struggle in the stressful
encampment environment. Two mental health issues that cadets often struggle with at encampment are
separation anxiety and social anxiety. Both are not uncommon at squadron meetings as well as at school, but
encampment sometimes takes these struggles to a new level.

AL=N-HKJ =J TEARJis anxiety caused from separation from family or close friends beyond the normal hesitation to
leave home, and in some sense, is a heightened homesickness. Many cadets have never been away from home for
an extended period especially in a more intense and challenging environment like encampment. Separation
anxiety can manifest in a spectrum from mild to more serious, even to the point of being a disorder according to the
National Institute of Mental Health. However, most of the time cadets at encampment experience mild levels of
separation anxiety that often diminish as the week goes on.

K?EH JTEARYis anxiety caused from social situations that cause anxiety or fear and a sense of an inability to deal
with meeting new people, new dynamics in interaction or social pressure as often present themselves at
encampment, as well as many other social situations. Social anxiety can also present in a range of seriousness even
to the point of a disorder at which point the National Institute of Mental Health defines it as “an intense persistent
fear of being watched and judged by others” the person “feels symptoms of anxiety and fear where they are
scrutinized, evaluated, or judged by others” (NIMH). Most of the time at encampment social anxiety is mild but can
cause anxiety and stress that make it hard for a cadet to interact with others.

Complicating factors for both separation anxiety and social anxiety may include family dynamics, experience being
away from family (possibly for the first time), any experience being bullied, autism, eating disorders, anxiety,
depression, health, or hydration.

Most caring adults can offer support and strategies to help cadets cope with separation anxiety or social anxiety or
other stress, fears, and anxiety by using this STEP method, as well as calling on individuals with more training such
as chaplains, CDI’s, or mental health professionals. Chaplain (Col) John Murdoch and I presented this strategy as a
pre-encampment training session prior to the INWG encampment and staff found it quite helpful.

AL S =Ulnvite cadet to step away from group by simply saying something like, “You look stressed or anxious in
this situation. I wonder if you would like to step away from the group for a moment so we can talk...” Just
stepping away from the group may relieve some of the anxiety. Walk with them to a nearby place where they can
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relax; if it is hot try to find a shaded area and make certain the are hydrated.

B A =H5x DHGinvite them to take some time to talk and think. Find out what seems to be the most
stressful about the circumstances. It may be separation from home or family or dealing with the bootcamp-like
stress of encampment. Be sure to listen attentively to what they have to say and try to understand what they are
feeling. Remember key phrases like “tell me more” or simply paraphrase what they are saying to see if you have
information correct or reflect what they are feeling with phrases such as “it seems like you are feeling . .. is that
right?” Assure them that those thoughts and feelings are natural and understandable. Then ask them what has
been the hardest thing so far at encampment? Or ask them if there is something at home that is bothering them.
Also ask what they were looking forward to most at encampment, such as the O-rides or ropes course, etc.

Talk to the cadet about the strategy of taking it one step at a time and assure them that you or and other caring
and trained adults are there for them and want to see them grow and develop. Ask them what might help them
make it to the next big goal they have such as the next O-ride or ropes course, etc. Try to reframe the stress or
anxiety they are feeling as a way to experience new ways to grow and develop. Have them set some manageable
and achievable goals such as making it until the next day or two and reassure them that you are there as a resource
to help them.

REHD=RAS J 2KONECAEvaluate the level of anxiety or stress of the cadet to see if you need to involve an individual
with more training such as a chaplain, CDI, or medical person. Ifitis early in the week, remind them that for most
cadets the hardest part of the week is the first day or two; afterwards the growth and excitement tend to build
while fears and anxieties tend to diminish. If you think they are able to re-engage the larger group encourage them
by letting them know that most cadets have feelings of stress and anxiety and many of the cadet leaders or adults
had times when they felt the same way. Make certain that they are adequately hydrated and have had enough to
eat. Encourage them that a journey of a thousand miles begins one step at a time or something similar.

__HJHelp the cadet put together a plan that is manageable and achievable for goals for events or days. Help them
have a strategy for a growth mindset in the face of challenge and let them know the team is there to support them.
Making it the entire week may seem overwhelming to some cadets, but you can say something like “what if we set a
goal of making it to Wednesday O-rides and then touch base again.” By then they have built confidence and
enjoying the experience. Assure them that you are there if they need further support or time in the future. Remind
them of the Five Pillars of Wellness and Resilience and ask them which of them might help them the most in this
situation. Breathing exercises or quiet reflection may be strategies they may find helpful as well. Help them seta
positive attitude and give them positive affirmation. Set a time when to check back with them. And them take them
back to the larger group and assure the leader that they are ready for the next step. Add something positive so they
do not feel embarrassed as they go back to the group. Remind them you and other caring adults are there to
support and assist them.

Notecard summary:
Q1 =NJ
. a journey of a thousand miles begins one step at a time)

_FALaway from group, then encourage one step at a time; one milestone at a time.

B AK =H5x DB GTlime to talk, think, relieve stress and anxiety, and reframe.

RHD=RAS J PKON=CAEvaluate level of challenge and stress. Call assistance if needed. Present positive self-talk
and reinforce with encouragement.
__HJPlan strategies for success and milestone goals: what are they looking forward to most? Help develop a
growth mindset and set strategies to deal with stress and anxiety. Emphasize a positive attitude, and positive
affirmation. Remind them you and other caring adults are there to help them. Set time to check back with them.
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STEP CARE CARD

A JOURNEY OF A THOUSAND MILES BEGINS ONE STEP AT A TIME.

CIVIL AIR PATROL

U.S. AIR FORCE AUXILIARY
STEP AWAY
Step away from the group.

@ Encourage one step at a time, one milestone at a time.

Q TALK & THINK

Give time to talk, think, relieve stress and anxiety,
and reframe the situation.

@ EVALUATE & ENCOURAGE
Evaluate the level of challenge and stress.

Call for assistance if needed.
Encourage positive self-talk and reinforce their efforts.

Plan strategies for success and set milestone goals.
Ask: “What are you looking forward to most?”

Build a growth mindset and strategies for handling stress and anxiety.
Emphasize a positive attitude and positive affirmations.

Remind them: “You are not alone. Caring adults are here to help.” d
Set a time to check back. /

VOLUNTEER SERVICE EXCELLENCE RESPECT SEMPER VIGILANS!

INTEGRITY

Click for link for downloadable version

Here is another resource for evaluating a range of issues and the level of seriousness and need to involve a chaplain,
counselor, or other trained professional. It uses the Red-Yellow-Green levels familiar to most with Operational Risk
Management or ORM:

SUICIDE PREVENTION / WELLNESS CRISIS SUPPORT / A LISTENING EAR
When to Call a Chaplain

Contact a chaplain immediately if you or a friend or acquaintance are
experiencing anxiety or depression of a level that makes them incapable
of work or class or relationships, particularly if you/they are having

thoughts of harming others or yourself.
Call 911 or 988 (Suicide Crisis Hotline).

Contact a chaplain if you or a friend or acquaintance are experiencing

YELLOW . . e -
anxiety, depression or fear that makes focus or sleep difficult, especially
if there are alcohol or drugs (prescription or otherwise) involved, or if
you are being bullied.

Contact a chaplain if you need a caring professional to talk about
relationships at home or school that are causing difficulty, important

m decisions where you are experiencing stress and anxiety, or difficulty
with drugs or alcohol or other significant problems. Remember,
chaplains are trained professionals who are caring and confidential.
Be an ACE Wingman: Ask. Care. Escort.

Remember you can make a difference! You can save a life.
(A version of this article was originally printed in the Dispatch.)

(Chaplain (Lt Col) TJ. Jenney has a Ph.D. from Purdue University in Educational Psychology and Higher Education
Administration as well as an M.Div. and S.T.M. from Yale University.)

AKQNPAD
National Institute of Mental Health. A_L=N-AKJ =J TRRJ@XN@N\$n.d.).

ocial%20anxiety%20disorder%20is%20an,social%20anxiety%20disorder%?20is%20treatable.
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Psychological First Aid and CDI’s

By Maj. Jennifer Creel
Squadron Commander

Psychological First Aid and CDI’s

Psychological First Aid (PFA) provides Civil Air Patrol (CAP) cadets with evidence-based skills in empathy,
communication, and resilience that complements the organization’s character development instruction (CDI)
program (National Child Traumatic, 2017). It strengthens ethical leadership, peer support, and responsible
decision-making skills while reinforcing the importance of referring individuals in crisis to qualified adult leaders
and professionals. Within the CAP leadership framework, PFA reflects servant leadership by placing the well-being
of others first while demonstrating the core values of integrity, volunteer service, excellence, and respect. The
leadership framework should emphasize leadership, character, and appropriate boundaries rather than mental
health treatment. Cadet understanding that PFA is not therapy or counseling is an important element to their
leadership and peer support skills. Leadership skills of PFA help cadets recognize when someone is experiencing
stress or emotional distress, respond with empathy and respect, provide practical support, and connect the person
with appropriate adult leaders or professional resources when needed (National Child Traumatic, 2017).

The Psychological First Aid for Schools (PFA-S) Field Operations Guide was specifically written for schools, however
it is especially relevant to CAP because it focuses on adolescents, educational settings, peer interactions, and youth
development (National Child Traumatic, 2017). Many of the leadership and mentoring situations of PFA-S are
similar to those addressed in character development instruction and aligning with CAP’s expectations that cadets
notify senior members when a peer needs additional help (National Child Traumatic, 2017). Cadet protection,
leadership

expectations, and character development are some policies which establish the limit of cadet responsibilities and
reinforce that cadets are leaders not counselors (CAPR 60-1, 2021). The cadet leadership program allows cadets to
experience classroom training and practical settings to develop skills as leaders. As cadets advance through the
promotional levels of leadership, they develop abilities to accept the increased responsibilities within their
squadrons. These responsibilities allow cadets to reinforce leadership expectations and character development
(CAPR 160-1, 2021). Some CAP character development themes that match to PFA-S principles are as follows:
respect-listen first; wingmanship-build connections; responsible leadership-connect with adults; and leadership
under pressure-stay calm. Psychological First Aid’s strongest connection to CDI relates to goals such as reducing
stress, encouraging positive connections, promoting resilience, and supporting healthy coping (Brymer et al,,
2006).

Cadet leadership methods discussed in the CAP textbook series A=N] KK A=@omplements PFA in that it prepares
cadet leaders to become observant, empathetic, and responsible leaders who recognize changes in behavior,
communicate effectively, and involve senior members when necessary (Lafond & Probst, 2010). The cadet
leadership program implements elements to develop independent thought and support teamwork by providing an
atmosphere of mutual respect. Cadets develop risk management skills and other foundations associated with
character development elements help to develop habits that demonstrate the cadet’s commitment to Core Values
and moral reasoning skills (Lafond & Probst, 2010). Psychological First Aid supports the CAP Core Values of
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integrity, volunteer service, excellence, and respect. Integrity relates to being honest about what you can and
cannot do, volunteer service

relates to caring for teammates, excellence is learning evidence-based helping skills, and respect is listening
without judgement and treating every person with dignity (Lafond & Probst, 2010). The message imparted to
cadets through this series is although cadets are not mental health professionals they have a responsibility to aid
when they observe someone experiencing significant emotional distress. Their responsibility is to listen
respectfully, avoid making diagnoses or promises, to inform the appropriate senior member through the chain of
command, and ensure immediate adult involvement for safety concerns (Lafond & Probst, 2010).

A=N) K A=@loes not provide a checklist of warning signs, but emphasizes knowing your people or cadets and
communicating effectively can help leaders notice changes such as increased irritability, unusual emotional
reactions, withdrawal from teammates, or declining performance (Lafond & Probst, 2010). These observations
should prompt supportive leadership and, when appropriate, consultation with senior members, not independent
interventions. It is important not to overstate what A=NJ K A=@eaches. It does not train cadets to identify mental
health conditions or provide psychological care. Rather, it develops the leadership qualities of self-awareness,
empathy, communication, observation, and ethical responsibility that help cadets recognize when a teammate may
need support and take appropriate action within CAP’s policies and chain of command. This distinction is
important to the integration of PFA and CAP leadership curriculum (Lafond & Probst, 2010).

The summation of PFA and CAP encompasses the heart of Core Values and focuses on Character Development
Instruction. Encampment is a great example of the culmination of PFA and CAP. At encampments cadets’ practice
and hone their

leadership abilities as well as communication skills. Our Louisiana Encampment has a final activity which is known
as the Obstacle Course which allows cadet leaders to address the stress and anxiety the first-year cadets develop as
the encampment nears this “pass or fail” test. Anxiety and stress are built into the activity to motivate and
encourage teamwork, to impress upon the cadets the potential that can be accomplished by more than an
individual. Encampment infuses the spirit of a warrior in the first-years in a practical and functional atmosphere of
discipline, leadership, and teamwork. The cadet cadre demonstrate code of honor, promote self-reflection, and
support system resources to motivate the cadets participating in the encampment experience. Healthy coping skills
are fostered through the wingman concept as the first-years basic needs and emotional reactions are nurtured by
the cadre exemplifying the meaning of Core Values. Active listening, paying attention to the first-years, and assisting
them through the encampment experience is accomplished in the balance of PFA and CAP Character Development.

AB\NNAJ ?A0
Brymer, M., Jacobs, A., Layne, C., Pynoos, R, Ruzek, ], Steinberg, A., Vernberg, E., &

Watson, P. (2006). QPDKHCE=H BNP EDooEH® LANAKIO (E(2nd ed.). National Child Traumatic Stress
Network & National Center for PTSD

CAP Regulation 60-1. (26 Oct., 2021). =@P NKON-I  =J=CA AJPNational
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Lesson on Positive Speech

By Capt. JoEllen Flannery
Squadron Commander, GA 451

Lesson on Positive Speech

Duration 10-15 Minutes; Audience CAP members
Setting squadron meetings or encampments
POSITIVE SPEECH

Cadet Character Development Forum
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INTRODUCTION

Each Values for Living character development forum helps Civil Air Patrol members explore a virtue from multiple
angles and practice that virtue through a hands-on activity. The combination of analysis and practice helps
members internalize the virtue so it stays with them beyond the squadron meeting.

Our words are very powerful. You have probably been told that before, but it is true. Our words have the ability to
bless or curse. Words direct how we feel about ourselves, they can influence other people, and of course, tell what
is in our hearts. Today we will talk about words and their power. They can tear someone down or build someone
up. Let’s use our words to build up.

PRECLASS CHECKLIST

Prior preparation is essential to success. Please prepare the following well ahead of time:
All media installed and tested

Projection or internet access for short video

Discussion handouts (optional)

Room arranged for large and small group discussion

ATTENTION GETTER

LARGE GROUP FACILITATED BY CHAPLAIN / CDI / COMMANDER (5-10 MINUTES)
Option 1: Media Clip

Play “The Power of Words” (https://www.youtube.com/watch?v=Hzgzim5m7oU).

Ask: What happens when someone rewrites the note with different words. How did the man’s situation change?
Option 2: Personal Story - Maya Angelou

Maya Angelou has a powerful story about words, specifically her words - At the age of eight, while living with her
mother, Angelou was sexually abused and raped by her mother's boyfriend,

Freeman. She told her brother, who told the rest of their family. Freeman was found guilty but was jailed for only
one day. Four days after his release, he was murdered, probably by Angelou's uncles. Angelou refused to speak for
almost five years, she believed she was to blame for his death. She said, “I thought, my voice killed him; I killed that
man, because I told his name. And then I thought I would never speak again, because my voice would kill anyone.”

Ask: Do you think Maya Angelou thought her words were powerful? Have you ever considered the power of your
words?

UNDERSTANDING THE DESIRED BEHAVIOR

ONLINE GROUP OR SMALL GROUP FACILITATED BY PHASE III CADET (15 MINUTES)
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In our Learn to Lead book in Chapter 2 it talks about our words saying that, “How a speaker says something can be
just as important as the actual words they use.” It gives the example of the statement: All men are created equal.
There is an emphasis on a different word each time the phrase is repeated. With the emphasis, it seems to mean
something different. Try reading the phrase with the bold word emphasized and tell me what you think is
important in each phrase.

All men are created equal ...
All men are ?NA=FA@qual ...
All men are created AMX ...

“Proverbs 18:21 says, “Death and life are in the power of the tongue.” Can you give me an example of what this
means? s it truly life and death do you think? How can words “give life” or “bring death”?

Luke 6:45 tells us that “out of the abundance of the heart the mouth speaks.” What do you think it means when it
says the abundance of the heart? Why is it sometimes easier to speak mean words than kind ones? Have you ever
seen how words change a situation, make it better or worse?

APPLICATION OF THE BEHAVIOR TO THEIR LIVES
LARGE GROUP FACILITATED BY CHAPLAIN / CDI / COMMANDER (15 MINUTES)

How can CAP’s Core Values and Five Pillars of Wellness and Resilience help control the words we speak? Today we
will focus on just three of these areas, emotional awareness under MIND, communication under RELATIONSHIPS,
and perspective under SPIRIT. You will see how these are important when you think or speak.

“This is the Civil Air Patrol Five Pillars of Wellness and Resilience model. All Airmen should be able to draw the
model after their initial Wingman course or Level I training. The model’s graphic begins on the bottom where the
Foundation is “One Civil Air Patrol.” Membership in CAP brings everyone together. The Five Pillars lift the individual
members to personal wellness, which is the best place to achieve “excellence.” Four habits help target the member’s
attention and behaviors within each Pillar. When members live in wellness, the organization can carry the
“CAPstone” of excellent service to the nation and fellow members”(CAPP 80-4).
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Mind: Emotional awareness helps us recognize what we’re feeling before we speak. Why is it important to
understand what we are feeling? Do our emotions affect our speech?

Relationships: Communication allows us to connect, encourage, and build trust. Have you ever said something that

a friend took the wrong way? What happened?

Spirit: Perspective gives us the right attitude about our situation and others. Have you ever heard, “walk a mile in
another man’s shoes?” What does that mean? Why is it important?

What do you think would happen if you spoke words of encouragement to yourself in the mirror every morning?
What kinds of words could you say? What do you think would happen after a week?

If words come out of our mouth because of what is in our hearts, how can we begin to change our speech by
changing our thoughts? Or how can we change our thoughts by changing what we say?

Think of a time someone’s words made you feel valued. What did they say? How did it affect you?
How do your words affect the morale of your squadron, family, or peers?

What would your squadron look like if everyone intentionally spoke encouraging and uplifting words at every
meeting?

ACTIVITY

ONLINE GROUP OR SMALL GROUP FACILITATED BY PHASE III CADET (10-15 MINUTES)
Setup of the Exercise:

Form a group of about 3-5 cadets.

Instructions:

Set up a role play where 1-2 cadets bully another. Then set up another role play where 1-2 cadets encourage
another.

How did the cadet being bullied look? Was he happy, sad, angry? Now compare how the cadet being encouraged
looked. Was he happy, sad, angry? Discuss how these words might stay with the cadet all day.

Discussion Questions:

How did it feel to have mean words directed at you? Nice words?

Why is it sometimes hard to compliment others—or ourselves?

What difference do you think your words can make this week?

What happens, to you and others, when you start looking for things to encourage rather than criticize?
LESSON SUMMARY AND WRAP-UP

LARGE GROUP FACILITATED BY CHAPLAIN / CDI / COMMANDER (5 MINUTES)
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[ think we have discovered that the saying, “Sticks and stones may break my bones, but words will never hurt me” is
wrong. Words do hurt. That is why we should be very careful about what

we say and how we say it. Encouraging words are sometimes hard to say. But the more we do it, the better we get at
it. If we fill our hearts with negative things, those things come out of our mouth whether we want them to or not.
So, we need to fill our hearts with good things.

Our words can be weapons that destroy friendships, cause pain, and ruin lives. But people also live abundant lives
because of something said. Words can be “a tree of life” (Proverbs 15:4). Words defuse bad situations, promote
understanding and give peace. “Blessed are the peacemakers” (Matthew 5:9). Words can give hope. So, what will
come out of your mouth today—pain or abundant life? (Bloom, 2011).

As members of the Civil Air Patrol, our words represent not only ourselves but our entire organization. Let’s use
our speech to uplift, encourage, and strengthen one another. Speak blessings—to yourself and to others.

QUOTABLE QUOTES

“Kind words can be short and easy to speak, but their echoes are truly endless.” - Mother Teresa
“Gracious words are a honeycomb, sweet to the soul and healing to the bones.” - Proverbs 16:24
“Raise your words, not your voice. It is rain that grows flowers, not thunder.” - Rumi

“Be careful with your words. Once they are said, they can be only forgiven, not forgotten.” - Unknown

“Your words have power. Speak life, not death; hope, not fear”” - Anonymous

AB\NAJ 7A0

Bloom, ]. (2011, September 2). Fill your mouth with life, not death. Desiring God.
https://www.desiringgod.org/articles/fill-your-mouth-with-life-not-death.

Civil Air Patrol. (2022). CAPP 80-4: The five pillars of wellness and resilience. Maxwell Air Force Base, AL: Civil Air
Patrol.

https://www.gocivilairpatrol.com/media/cms/CAPP_804_The_Five_Pillars_of Wellness_ F17B32D6F4D53.
pdf

Notes: Chat GPT was used to help with the outline and find some resources.
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Lesson Plan on Pillar of
Relationship-Tenet of Teamwork

By Maj. Jennifer Creel
Squadron Commander

Lesson Plan on Relationship Pillar-Tenet Teamwork

AHRKIDE EHHEN AJAP A=l SKNG

The Civil Air Patrol (CAP) adopted a wellness and resilience program consisting of five pillars in late 2018 (CAPP,
2020). The five pillars provide personal excellence and focus on the following: mind, body, relationship, spirit, and
family. These pillars provide members with the sources to maintain resiliency and strength in times of stress. The
mind relates to mental strength in times of stress and difficulties. This pillar includes the key habits of emotional
awareness, learning, adaptability, and decision making. Body is the next pillar relative to personal strength and
encompasses fitness, rest, nutrition, and recreation. Family represents two different perspectives (CAPP, 2020).
First relative to cadets is a robust relationship between cadet parents and the success of the CAP mission. Relative
to senior members, family is a priority which allows them to serve effectively. The family pillar includes identity,
affection, legacy, and priority. Spirit is the fourth pillar which encompasses values, perseverance, perspective, and
purpose. The final pillar for review is relationship. As a people-based organization, CAP relies on communication,
connectedness, social support, and teamwork. CAP’s resilience and strength are relative to the five pillars and this
lesson plan will address the pillar of relationship (CAPP, 2020).

The relationship pillar in the Civil Air Patrol Cadet Program focuses on developing strong, professional
relationships built on trust, respect, communication, and teamwork. Effective leaders understand that mission
success depends on working well with others, listening actively, resolving conflicts respectfully, and creating an
environment where every team member feels valued and supported. The “wingman” concept is a key part of the
relationship pillar. A wingman is someone who looks out for his partner and allows his partner to look out for them.
A good wingman recognizes when a teammate needs help, offering support, encouraging safe and responsible
decisions, and speaking up if someone is at risk. The concept emphasizes that no one succeeds alone- cadets are
responsible for helping one another stay safe, healthy, and mission-ready. Together, the relationship pillar and
wingman concept teach cadets that strong leadership is built on caring for people, earning trust, and working
together to accomplish the mission.

A-NNBC >FA?ARAO
By the end of this lesson the cadets will be able to:
e ¢ Define teamwork and explain its importance in Civil Air Patrol.
e ¢ [dentify the characteristics of effective teams.

e « Recognize behaviors that strengthen or weaken teamwork.
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 Apply teamwork principle to Civil Air Patrol missions and leadership situations.

AQK] JANK@Y?RKJ

LAIBC QAHKJ%sk the cadets:

“Think about the best team you've ever been a part of. What made that team successful?”

Allow cadets to answer.

D=PED A=l SKNZZ

Teamwork is people working together toward a common goal while supporting one another and using each

person’s strengths.

A team is more than a group of individuals. A true team:

e « Shares responsibility

e « Communicates openly

e ¢ Solves problems together

e ¢ (Celebrates successes together

e ¢ Learns from mistakes together
ErQCOKJ

Ask: Can a team succeed if one-member refuses to participate?

What happens when everyone focuses only on themselves?

Emphasizes that healthy disagreement can improve decisions when handled respectfully.

A=l SKNG=J@ A=@ANDH

Explain that leadership is about helping the team succeed- not seeking personal recognition.

Ask: “What does a good teammate do when someone else gets the credit?”

Discuss servant leadership: Good Leaders

e Encourage others
e Share information
¢ Build confidence
e Listen

e Give credit

 Accept responsibility
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Remind cadets that every member can demonstrate leadership through teamwork, regardless of rank.
ErQCIKIO QAHKIO

Can someone be a good leader without being a good teammate?

What should you do when a teammate is struggling?
?HRERJ 00 E3OKJ D=HAN CA

Divide the cadets into groups of 3-4.

Give each group one scenario.

?A) =NK Y#our team is preparing for a search-and-rescue exercise. One member has not completed their
assigned equipment inspection.

Questions: What problems could result?
How should the team respond?
What leadership behaviors would help?
?2AJ=NK Y2fonew cadet is nervous during drill practice and repeatedly makes mistakes.
Questions: How can the team help?
What would build confidence?
What actions would damage teamwork?
KJ ?HOKJ

Reinforce the concept of teamwork as a daily practice. Civil Air Patrol members serve their communities through
emergency services, aerospace education, cadet programs, and community service. Missions are successful when
every member supports one another. Teamwork allows the Civil Air Patrol to accomplish more together.

AB\NAJ ?A%0

CAPP 80-4 (3 April 2020). Wellness and Resilience: Handbook for the five pillars of wellness and resilience.
National CAP website, CAPP_804__58A6566D3AF9D.pdf
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Book Review: Nailed! Moral Injury: A
Response from the Cross of Christ for
the Combat Veteran

By Chaplain (Capt.) Larry L Beane Il
Louisiana Wing Chaplain

Nailed! Moral Injury: A Response from the Cross of Christ for the Combat Veteran

My first exposure to the term “Moral Injury” was from the Rev. Dr. Mark J. Schreiber, who gave two and a half

days of lecture based on his 2021 book 1 D L O0HRGJ DQM X UH\V S RI@VPH KIiR VR/E. K U LRAWK-HR P ED W
Y H W.H1d bd€X is a retooling of his PhD dissertation. Schreiber is a retired pastor and 25-year Navy chaplain
(retiring as a Captain) from the Lutheran Church — Missouri Synod (LCMS), a conservative church body within

the Lutheran tradition. For ten years, he headed up the agency in the LCMS responsible for endorsing men to

serve as military chaplains. His presentations and his book were eye-opening, and served as a fit introduction to

the topic of Moral Injury.

In the preface, Schreiber points out that “the wounds that our Soldiers, Sailors, Airmen, and Marines suffer
from combat are not only physical, but spiritual wounds to the soul and to the conscience from perceived
violations of moral norms based upon one’s upbringing, societal standards and religion.” And this “moral injury
can devastate the warrior’s mental health” (Schreiber, 2021, p. xiii). This is especially true for the veteran of
mortal combat, especially given the ubiquity of the commandment “Thou shalt not kill” (Exodus 20:13, King
James Version), and the fact that combat requires warriors to not only be willing to die, but also be willing to
take the lives of others.

Jonathan Shay, the author who coined the term P R UID@Mw¢ited: “Moral injury is present when there has
been (a) a betrayal of ‘what’s right’; (b) either by a person in legitimate authority (my definition), or by one’s
self” (Shay, n.d., p. 1).

Thus Moral Injury is really an offense against one’s conscience and against one’s personal code of conduct —
which, of course, varies from person to person.

Schreiber’s book has ten chapters, followed by nine appendices of veterans’ interviews. The Chapters are:

Lawful Killing
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Broken Code: Broken Warrior

Imaginary Forgiveness

The Military Mission ofthe OLV VHR

OLVVHR-XDGHOOXP

OLVVHR-XVY@HOOXP

Combat Veteran — Target Normed

Combat Veteran — Target Reconciled

Combat Veteran — Target at Peace

Combat Veteran and the Next War
The book is ambitious, and a little too much so. It is a helpful primer on Moral Injury, but additionally seeks to
serve as a guidebook for chaplains, an exegetical study of the Greek New Testament words used pertaining to
the topic of conscience, as well as a detailed recounting of the gruesome nature of crucifixion and tying that to
the offense that veterans suffer in combat situations.

The format is a bit disjointed and confusing, as is seen in the schema of the chapters, with the first three
chapters being essentially three separate essays. The following three chapters follow the theme of the Mission
of God and Just War — presented using the Latin terminology. The final four chapters take up a different
thematic approach to the individual veteran’s journey through Moral Injury and recovery.

Maybe a better approach would have been to break these parts up into separate works intended for different
audiences. There is also a lot of inside terminology pertaining only to those of the Lutheran tradition, employing
Latin, Greek, and German terminology (full disclosure: I am also of the Lutheran tradition and am an LCMS
pastor and chaplain). The early chapters are interspersed with excerpts from the veterans’ stories from the
appendices, which create a bit of a disjointed feel to the book.

The book appears to have been a self-publishing project. Dr. Schreiber might have been better served to have
worked with an editor to retain the focus through a more effective formatting.

All that said, this is still a helpful introduction and overview concerning the topic of Moral Injury, as well as
how chaplains can deal with it in practical ways. The appendices are valuable, as we hear directly from the
veterans themselves, in their own words rather than filtered through the analytical lens of experts. I think these
interviews may be the most valuable part of the book.

Overall, I give Dr. Schreiber high marks for introducing the topic, explaining Moral Injury conceptually,
showing how to give practical spiritual care to those impacted or even devastated by Moral Injury, and for
letting the veterans speak for themselves. And once again, it was helpful to have him present on the topic, being
able to give more background information and guidance as to his own thoughts on the topic.

SHIHQFHYV

King James Bible. (2017). King James Bible Online. https://www.kingjamesbibleonline.org/ (Original work
published 1769)
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Outskirts Press.

Shay, J. (n.d.). 0 R U DQ MTh&JMoral Injury Institute.
https://www.themoralinjuryinstitute.com/wp-content/uploads/2019/12/Moral-Injury-J-Shay.pdf
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Book Review: Leading on Empty:
Refilling Your Tank and Renewing Your
Passion by Wayne Cordeiro

By Lt. Col. Rachel Mercer
Deputy Commander, South Carolina Wing,

Leading on Empty: Refilling Your Tank and Renewing Your Passion by Wayne Cordeiro

Leading on Empty is the personal account of Pastor Wayne Cordeiro, who pushed past his limits, ignoring warning
signs (mental and physical) that indicated he was doing too much. The first chapter, called “When the Needle Points
to Empty,” explains that for a long time, this pastor knew he was doing too much—pushing too far—pushing on
despite the exhaustion. With a mission for leadership that has eternal consequences, sometimes it’s really
challenging to pay attention to the “human” side of things because the consequences for failing to LEAD and DO in
the setting of a church does have eternal consequences.

As Cordeiro worked through his physical and mental breakdown he explained that he had to find permission to
heal. He said, “Over the years of shepherding people, I found that giving myself permission to heal came hard....I
always felt guilty when I took a break.” However, slowing Corderio down and making him stop for a while was what
was necessary for him as a leader—to press reset. Corderio emphasizes why leaders might experience this level of
burnout—sometimes they don’t have a close friend, their expectations are too high, etc.

Additionally, Cordeiro explains that he often listened to the voices of other people—when he said he was
exhausted, burning out, over extended—others tended to brush aside Cordiero’s concerns and tell him he was
needed. Sometimes in an effort to keep things running, a leader will set aside his own health for the
organization—whether it’s a church or something like a volunteer organization. It’s really important to listen to our
own limits and stop when we need to stop. It is okay to take a break. “Early Warning Signs,” the name of the fourth
chapter, focuses on small things that everyone needs to be looking at within their own experience. For example,
difficulty sleeping, difficulty concentrating, easily being brought to tears, etc—are all what he calls early warning
signs that come before the tsunami if the one who’s leading on empty doesn’t pay attention and/or step back.

Cordiero uses Chapter 5 to explain the difference between concerns and responsibilities. He writes, “Learning the
difference between a concern and a responsibility may save your ministry, your family, and your sanity.” Ultimately
this comes back to “don’t sweat the small stuff,” or making sure that we keep things in the chain and only really
focus on what we need to focus on. There are times that we have to let our “concerns” go because they’re just not
our responsibility. This can be a problem when we view the “excellence” core value of Civil Air Patrol as really
important—or in ministry—we think that everything we do has an eternal impact. And it does—it’s just not our
own power that gets it done. And the Lord has not called us to exhaustion and burn out. He’s made us part of a
team.

So while Cordiero had the initial breakdown which led to all this examination, he really only took a small
break—which didn’t give him enough rehabilitation really before he jumped back into life. That's why the tsunami
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he described in Chapter Four was a thing....so as we move through the middle of the book he explains how
prioritizing things is really important. Without the prioritization, everything seems important and tyrannical and
that’s how a leader, trying to spin all the plates and put out all the fires, burns out. As he moves through his
rehabilitation—seriously he ended up in a monastery for a while—he explains the key to all of this. Application. His
words—we can know all this, but if we fail to APPLY what we’ve learned about needing a Wingman, understanding
the difference between concerns and responsibilities, and making priorities—none of it matters if we don’t actually
apply these principles to our lives. As the book wraps up Cordeiro explains the need for rest—turning off all the
responsibilities and letting go of what can be let go or avoided. He gives Biblical examples of leaders that needed to
step away as well as examples of famous Americans or religious leaders who suffered from depression and
burnout.

Cordiero’s philosophy is that without rest and revitalization, leaders/shepherds will definitely not make it long
term in ministry and servant leadership. He argues for solitude (but not isolation—he explains isolation is a sign of
depression) and sabbaticals, particularly for those in pastoral leadership. He explains that he measures what'’s
going on in his life with 12 dials to gauge his health—financial, family, spiritual, marriage, faith, etc. He grades them
with A, B, C and can use + or - on them, just like at school. He does this report card periodically to be sure how
things are going in each of the 12 important areas of his life.

I read this book for the first time in 2020 when everything shut down. As a pastor’s wife, | recognized the signs of
depression in my own life. I re-read the book in 2022 because I could see that things weren’t really all that better,
including the frequency with which I was weepy and crying. In 2022, our family moved, took on new
responsibilities in ministry as well as Civil Air Patrol, and one of my children was diagnosed with Long-COVID and
all the autoimmune issues that came with it. Reading the book again, five years past the first time that [ read it, | am
pretty sure I'm stuck here again.

When I first read this book, I could absolutely relate to Wayne Cordeiro. For a long time in our church, in our
homeschool, in CAP and just in life, I had felt the “danger, Will Robinson” signs going off. Red flags, warning signs,
whatever you want to call them. I often joke about the spinning plates—I was always spinning at a high level, and I
was exhausted and mentally fatigued. But, if no one will say yes, and you/I'm willing to do the work, why would I
say no?

The chapter on concern versus responsibility is one I'd forgotten. I often see some areas of concern in squadrons
throughout the Wing, now that I'm the Deputy Commander. But they’re not my responsibility. Therefore, I can tell
someone about my own concerns without taking responsibility for fixing those problems. Taking on things that
aren’t my own responsibility can seriously weigh one down. [ am working harder to hang onto some of these
principles (while also enlisting the help of my Wingman, and adding some antidepressants to my daily routine). I
absolutely think this book has applicable lessons for just about any leader—especially those who find themselves
“Leading on Empty.”

When I first read this book, I could absolutely relate to Wayne Cordeiro. For a long time in our church, in our
homeschool, in CAP and just in life, I had felt the “danger, Will Robinson” signs going off. Red flags, warning signs,
whatever you want to call them. I often joke about the spinning plates—I was always spinning at a high level, and I
was exhausted and mentally fatigued. But, if no one will say yes, and you/I'm willing to do the work, why would I
say no?
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Book Review: The Heart of a Chaplain:

Exploring Essentials for Ministry
By Dr. Jim Browning & Dr. Jim Spivey

By Chaplain (Maj.) Mark Ober
Indiana Wing Chaplain

The Heart of a Chaplain: Exploring Essentials Ministry

JANK@YRK)

Dr. Jim Browning and Dr. Jim Spivey’s A=NPKB= D=LHBI AKI@ @HKIDffers a framework for professional
ministry that is particularly instructive when applied to the specialized, high-stress environment of the military. For
those who wear the uniform, the "essentials for ministry" are tested daily against the realities of command
structure, deployment cycles, and exposure to moral injury and trauma. This book serves as a robust guide,
emphasizing that the chaplain's ability to maintain spiritual integrity is foundational to their professional efficacy
within the demanding context of the armed forces.

KNA GO HEHDE DA HIEENJU JRENKII AJP

The essentials outlined by Browning and Spivey translate directly into the core competencies required of a military
chaplain:

DAKHCE=H-J @ LBBEQ-H NKQJI @ Cha the military, a chaplain’s grounding is crucial not just for personal
sustenance but also for the unit's interfaith resilience. The book reinforces the need for a chaplain to understand
and facilitate the free exercise of religion for =HHervice members, regardless of their own tradition, often in austere
and hostile conditions. This calls for theological agility and deep personal security.

NBEKI=H @QIARJ=0= HRAN=J@ BEEDNGhe text explores the tension inherent in the dual role of serving as
a commissioned staff officer while also serving as a non-combatant pastoral presence. The authors highlight how
maintaining uncompromised confidentiality—a sacred trust and regulatory requirement in the military—is the
cornerstone of the chaplain's credibility and mission effectiveness.

NARAJ?AED  JEP KDA®KI%a the military context, "the art of presence” means embedded ministry. It involves
moving beyond the office to be physically and emotionally present at the point of need—in the field, in the motor
pool, and during high-risk operations. The book implicitly stresses that this embedded presence directly supports
unit cohesion, readiness, and morale, making the chaplain a force multiplier.

@DNIBEC KNHEJ@ LANFAKI=H MP@%he updated focus on resilience and self-care is vital for military
chaplains, who frequently confront the acute effects of moral injury—the lasting distress from acts that violate
one's deeply held moral beliefs. Browning and Spivey provide a clear argument for the chaplain’s role in identifying
and addressing these deep, existential wounds in both themselves and their service members.
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ANXI=H-J @ NKB\GOKJ=H ABA?HKJ

My personal reflection on this book centers on the immense pressure placed on the chaplain concerning duty
versus disclosure. The authors' emphasis on professional boundaries becomes acutely sharp in the command
environment. This emphasis stems from the idea that the chaplain's primary duty is to foster individuals' spiritual
well-being. Concurrently, they must operate within an organizational context that emphasizes discipline and
readiness. This, in turn, creates constant tension between the two focal points, which the chaplain must manage.

Therefore, DA A=NPKB= D=LHHforces the reader to internalize the discipline of absolute privilege. This author’s
personal experience as a volunteer military chaplain with the US Coast Guard confirms that it is not uncommon for
a service member to ask the chaplain to speak privately about a situation they are facing. They may confess they are
in deep distress or have a desire for self-harm. These individuals in crisis must be met with skilled pastoral care
that honors confidentiality while simultaneously ensuring the individual's and the unit's safety through
appropriate, non-confidential channels (such as referral to medical or specialized counseling services). In this same
tone, Browning and Spivey illuminate that the true "heart" of the military chaplain lies in balancing non-judgmental
spiritual support with the ethical responsibilities of a staff officer. This high-stakes tightrope walk demands
constant, intentional reflection and rigorous professional supervision.

KI?HOKI =)@ AXKI | Al @FKJ

ANPKB= DeLHEBT AKI@ @HKIis an indispensable resource for anyone in, or preparing for, military chaplaincy.
Not only does it offer the theological insight needed for pastoral care, but it also equips the reader with practical
skills to navigate the military's distinct bureaucracy and cultural challenges. The authors successfully delineate
how mastering these ministry essentials ensures the chaplain can be an effective minister, a valued staff advisor,
and, critically, the last bastion of confidential trust for service members facing the profound moral and spiritual
challenges of military life.

For this reflective book review, DA A=NPKB= D=LHBwas read through the lens of a volunteer military chaplain
currently serving. Therefore, the review that comes from this point of view is military in nature. However, this
book, in Section V, also discusses other chaplain types, making it a valuable reference for those considering
chaplaincy beyond the military.

ABNNAJ 7A0
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	The Role of Visual Learning in CAP 
	The Role of Experiential Learning in CAP 
	The Synergy of Visual and Experiential Learning 
	Benefits of Blending These Styles 
	Challenges and Considerations 
	Conclusion 
	INTRODUCTION  
	Each Values for Living character development forum helps Civil Air Patrol members explore a virtue from multiple angles and practice that virtue through a hands-on activity. The combination of analysis and practice helps members internalize the virtue so it stays with them beyond the squadron meeting.  
	Our words are very powerful. You have probably been told that before, but it is true. Our words have the ability to bless or curse. Words direct how we feel about ourselves, they can influence other people, and of course, tell what is in our hearts. Today we will talk about words and their power. They can tear someone down or build someone up. Let’s use our words to build up.  
	 
	PRECLASS CHECKLIST  
	Prior preparation is essential to success. Please prepare the following well ahead of time:  
	All media installed and tested  
	Projection or internet access for short video  
	Discussion handouts (optional)  
	Room arranged for large and small group discussion  
	ATTENTION GETTER  
	LARGE GROUP FACILITATED BY CHAPLAIN / CDI / COMMANDER (5–10 MINUTES)  
	Option 1: Media Clip  
	Play “The Power of Words” (https://www.youtube.com/watch?v=Hzgzim5m7oU).  
	Ask: What happens when someone rewrites the note with different words. How did the man’s situation change?  
	Option 2: Personal Story – Maya Angelou  
	Maya Angelou has a powerful story about words, specifically her words – At the age of eight, while living with her mother, Angelou was sexually abused and raped by her mother's boyfriend,  
	Freeman. She told her brother, who told the rest of their family. Freeman was found guilty but was jailed for only one day. Four days after his release, he was murdered, probably by Angelou's uncles. Angelou refused to speak for almost five years, she believed she was to blame for his death. She said, “I thought, my voice killed him; I killed that man, because I told his name. And then I thought I would never speak again, because my voice would kill anyone.”  
	Ask: Do you think Maya Angelou thought her words were powerful? Have you ever considered the power of your words?  
	UNDERSTANDING THE DESIRED BEHAVIOR  
	ONLINE GROUP OR SMALL GROUP FACILITATED BY PHASE III CADET (15 MINUTES)  
	In our Learn to Lead book in Chapter 2 it talks about our words saying that, “How a speaker says something can be just as important as the actual words they use.” It gives the example of the statement: All men are created equal. There is an emphasis on a different word each time the phrase is repeated. With the emphasis, it seems to mean something different. Try reading the phrase with the bold word emphasized and tell me what you think is important in each phrase.  
	All men are created equal …  
	All men are created equal …  
	All men are created equal …  
	“Proverbs 18:21 says, “Death and life are in the power of the tongue.” Can you give me an example of what this means? Is it truly life and death do you think? How can words “give life” or “bring death”?  
	Luke 6:45 tells us that “out of the abundance of the heart the mouth speaks.” What do you think it means when it says the abundance of the heart? Why is it sometimes easier to speak mean words than kind ones? Have you ever seen how words change a situation, make it better or worse?  
	APPLICATION OF THE BEHAVIOR TO THEIR LIVES  
	LARGE GROUP FACILITATED BY CHAPLAIN / CDI / COMMANDER (15 MINUTES)  
	How can CAP’s Core Values and Five Pillars of Wellness and Resilience help control the words we speak? Today we will focus on just three of these areas, emotional awareness under MIND, communication under RELATIONSHIPS, and perspective under SPIRIT. You will see how these are important when you think or speak.  
	“This is the Civil Air Patrol Five Pillars of Wellness and Resilience model. All Airmen should be able to draw the model after their initial Wingman course or Level I training. The model’s graphic begins on the bottom where the Foundation is “One Civil Air Patrol.” Membership in CAP brings everyone together. The Five Pillars lift the individual members to personal wellness, which is the best place to achieve “excellence.” Four habits help target the member’s attention and behaviors within each Pillar. When members live in wellness, the organization can carry the “CAPstone” of excellent service to the nation and fellow members”(CAPP 80-4).  
	Mind: Emotional awareness helps us recognize what we’re feeling before we speak. Why is it important to understand what we are feeling? Do our emotions affect our speech?  
	Relationships: Communication allows us to connect, encourage, and build trust. Have you ever said something that a friend took the wrong way? What happened?  
	Spirit: Perspective gives us the right attitude about our situation and others. Have you ever heard, “walk a mile in another man’s shoes?” What does that mean? Why is it important?  
	What do you think would happen if you spoke words of encouragement to yourself in the mirror every morning? What kinds of words could you say? What do you think would happen after a week?  
	If words come out of our mouth because of what is in our hearts, how can we begin to change our speech by changing our thoughts? Or how can we change our thoughts by changing what we say?  
	Think of a time someone’s words made you feel valued. What did they say? How did it affect you?  
	How do your words affect the morale of your squadron, family, or peers?  
	What would your squadron look like if everyone intentionally spoke encouraging and uplifting words at every meeting?  
	ACTIVITY  
	ONLINE GROUP OR SMALL GROUP FACILITATED BY PHASE III CADET (10–15 MINUTES)  
	Setup of the Exercise:  
	Form a group of about 3-5 cadets.  
	Instructions:  
	Set up a role play where 1-2 cadets bully another. Then set up another role play where 1-2 cadets encourage another.  
	How did the cadet being bullied look? Was he happy, sad, angry? Now compare how the cadet being encouraged looked. Was he happy, sad, angry? Discuss how these words might stay with the cadet all day.  
	Discussion Questions:  
	How did it feel to have mean words directed at you? Nice words?  
	Why is it sometimes hard to compliment others—or ourselves?  
	What difference do you think your words can make this week?  
	What happens, to you and others, when you start looking for things to encourage rather than criticize?  
	LESSON SUMMARY AND WRAP-UP  
	LARGE GROUP FACILITATED BY CHAPLAIN / CDI / COMMANDER (5 MINUTES)  
	I think we have discovered that the saying, “Sticks and stones may break my bones, but words will never hurt me” is wrong. Words do hurt. That is why we should be very careful about what  
	we say and how we say it. Encouraging words are sometimes hard to say. But the more we do it, the better we get at it. If we fill our hearts with negative things, those things come out of our mouth whether we want them to or not. So, we need to fill our hearts with good things.  
	Our words can be weapons that destroy friendships, cause pain, and ruin lives. But people also live abundant lives because of something said. Words can be “a tree of life” (Proverbs 15:4). Words defuse bad situations, promote understanding and give peace. “Blessed are the peacemakers” (Matthew 5:9). Words can give hope. So, what will come out of your mouth today—pain or abundant life? (Bloom, 2011).  
	As members of the Civil Air Patrol, our words represent not only ourselves but our entire organization. Let’s use our speech to uplift, encourage, and strengthen one another. Speak blessings—to yourself and to others.  
	QUOTABLE QUOTES  
	“Kind words can be short and easy to speak, but their echoes are truly endless.” – Mother Teresa  
	“Gracious words are a honeycomb, sweet to the soul and healing to the bones.” – Proverbs 16:24  
	“Raise your words, not your voice. It is rain that grows flowers, not thunder.” – Rumi  
	“Be careful with your words. Once they are said, they can be only forgiven, not forgotten.” – Unknown  
	“Your words have power. Speak life, not death; hope, not fear.” – Anonymous  
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	Civil Air Patrol. (2022). CAPP 80-4: The five pillars of wellness and resilience. Maxwell Air Force Base, AL: Civil Air Patrol. https://www.gocivilairpatrol.com/media/cms/CAPP_804_The_Five_Pillars_of_Wellness__F17B32D6F4D53.pdf  
	Notes: Chat GPT was used to help with the outline and find some resources.  
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