TRAINING LEADERS ofCADETS
INTERMEDIATE COURSE

STUDENT PACKET

Outcome: Cadet Programs Officers prepared to lead a squadron Cadet Program

Learning Goals:

1. Explain basic principles of youth development

2. Describe methods for positive, indirect leadership
3. Describe resources for each program element

4. Describe major national and wing activity programs

Format: 6.5 hours of discussion-based learning in-residence, with one web module

Target Audience:

e  Graduates of the TLC Basic Course

e Adult volunteers serving on a squadron Cadet Programs staff
e Veteran CP officers seeking refresher training

Graduation Requirement: Adult volunteers who complete the web module and participate actively in at
least 80% of the course, in the judgment of the course director, receive graduation credit

Block 1 Cadets as Learners

1.1 Accommodations & Special Needs

Key Question: What is CAP policy regarding special needs
cadets, and what specific accommodations might local
leaders use in serving them?

Block 2 Positive Leadership

2.1 Transformational Leadership

Key Question: What does it mean to be a transformational
leader? How can you use transformational leadership to
develop cadets?

2.2 Feedback & Mentoring

Key Question: What is the Cadet Program Officer’s role in
providing feedback, and specifically, how are feedback
meetings supposed to work?

2.3 Progressive Discipline
Key Question: Can discipline be a learning experience?

What are some examples of progressive discipline?

2.4 Partnering with Parents

Key Question: How do we develop partnerships with cadets’

parents?

Block 3 Program Elements and Activities

3.1 Tour of the Cadet Curriculum WEB MODULE
Key Question: What curricular resources are available in
each of the program elements?

3.2 Cadet Activities Il
Key Question: What are the premiere wing and national
level activities, and how can you get your cadets involved?



1.1 Accommodations and Special Needs
INTERMEDIATE COURSE

EXERCISE - CAP’'s 'IRONMAN’

cighing in at 60
pounds and standing
less than 4 feet tall,
Civil Air Patrol Cadet Staff Sgt.
Jamison Satterlee has been full of
surprises for the last 17 years.
His first surprise was being born
12 weeks eatlier than his due date.
The second surprise was that Jamison’s
foot had developed upside down.
“We were not expecting any of
that to happen,” said Gina Satterlee,
his mother. “But we felt it was meant

to be, so we kept moving forward.”

said. “The more I learned abour Civil
Air Patrol, the more [ liked ic.”

In fact, Jamison became interested
in everything from firefighting and
law enforcement to cyber security
and emergency services.

“Whatever CAP needs, he wants
to do it,” Gina said. "As parents, we
believe you find your child’s strengths
and then build on them. CAP really
wotls for Jamison.”

After completing all his research,
Jamison decided to go to a Civil Air

Patrol meeting.

really wanted to do it,” Guehrie said.
“I was worried about him, so we
initially set the course one-third of the
length. But Jamison said he wanted to
do the full length, so we let him. He
completed it with flying colors.”

[t was at the encampment that
Jamison’s enthusiasm and true spirit
shined through, earning his nick-
name, " lronman.”

“I was completely amazed by his

determination and performance,”
Guthrie. “He even had the advantage
on the horizontal ladder. 'm really

Refusing to give up, one cadet’s
determination inspires others

By age 3, Jamison had a pros-
thetic leg.

“I stopped counting surgeries
when we passed 20,” Gina said. “Tt
never slowed him down, though. If
he wanted to try something, we fig-
ured out a way to adapt it, so he
could do it. But we never really gave
him a choice. We were always like,
‘Come on, let’s do this.””

The can-do attitude definitely
influenced Jamison. Initially, he was
interested in his school’s Junior
ROTC program. After learning about
Civil Air Patrol through a Facebook
friend, though, Jamison’s curiosity
sent him on a different path.

“I wanted a program outside of
school that would give me some lee-

way, but also challenge me,” Jamison

“He showed up one evening
interested in everything,” remem-
bered Lt. Col. Michael Guchrie, the
deputy commander for cadets for the
Alabama Wing’s Redstone Compos-
ite Squadron 119. “We didnt have
experience with disabilities before. |
wasn't sure what he could participate
in or what he could do.”

Guthrie didn't have to wait long to
find out what Jamison could or could
not do. “His mom was like a firsc ser-
geant,” he said. “She told us he could
do wharever we needed him to and to
push him to his limits.”

Jamison had more surprises in
store for Guthrie when he attended
his second CAP meeting. It was phys-
ical fitness night.

“We had a shuttle run, and Jamison

By: Jennifer Gerhardt Civil Air Patrol Volunteer, April — June 2016

proud of him.” He said Jamison
participates in formations, drills

and almost every activity he can, just
like his fellow cadets.

“He’s quite the inspiration to
everyone here,” Guthrie said. “He’s
such a great example for kids with
disabilities, too. They might not
think they can do it, but Jamison is
proof it can be done.”

Overcoming seemingly difficult
challenges and inspiring others comes
naturally for Jamison, who likes to
focus more on challenging his peers
than seeing challenges for himself.

“If you feel like giving up, don'.
Always keep your chin up, and keep
pushing forward,” said Jamison.
“I¢ll help you achieve more in the
long run.” &



1.1 Accommodations and
INTERMEDIATE COURSE

EXERCISE

INSTRUCTIONS

1. Complete a total of three scenarios, one scenario fr
grouping (I-Simple Accommodations, |I-Moderate
Accommodations, IlI-Complex Accommodations).

2. Foreach scenario, describe the “wrong mentality” t

Special Needs

om each supporting special needs cadets.

3. Further, describe some potential accommodations that a
hat a unit properly trained unit commander would consider to support the

commander might possess were he or she not properly trained in cadet.

4. Be prepared to share your views with the class.

Scenario Indicate your scenario by checking the box [/

Wrong Mentality Potential Accommodations

roup | Simple Accommodations

O (1) Broken Arm

A cadet broke her right arm and her cast extends above the elbow.
She obviously cannot do push-ups or render a normal salute for the
next 8 weeks.

O (2) Attention Deficit Hyperactivity Disorder

A cadet's ADHD makes it difficult for her to do well on written tests,
especially if there's a time limit involved.

O  (3) Social Anxiety Disorder

A newcomer has a significant anxiety disorder, for which he is being
treated. He wants to join and become a cadet, but worries about the
squadron'’s practice of calling on cadets to share aerospace current
events and do impromptu speaking.




Group Il Moderate Accommodations

O (4) Limited Diet

An active, successful cadet wants to attend encampment, but due to
medical issues, she has a limited diet. It's unlikely that the “normal”
offerings at the military dining facility will suffice.

O (5) Participation on the Sabbath

Your encampment begins at noon on a Saturday, but a Seventh Day
Adventist family requests permission for their cadet to arrive after
sunset on Saturday (roughly 6 hours later than normal) due to their
observance of the Sabbath.

O (6) Group Showers

A devout family is concerned for their cadet's modesty in a
communal shower setting where public nudity is virtually
unavoidable.

Scenario Indicate your scenario by checking the box [

Wrong Mentality

Potential Accommodations

Group lll Complex Accommodations

O (7) Blindness

A newcomer is blind and wants to join CAP. He will not be able to
drill as a member of the flight, he cannot read from a hard copy
textbook, and will likely encounter lots of practical challenges in
cadet life, especially during overnight activities.

O (8) Paralysis

A cadet is paralyzed below the neck. She relies upon a wheelchair
and requires a high degree of assistance in her daily life. She loves
learning about space and read about CAP's model rocketry program.




2.1 Transformational Leadership
INTERMEDIATE COURSE

EXERCISE

Transformational Leadership in a Cadet Project

Scenario: Young C/2d Lt Leads First Squadron Bivouac
Part 1

“Nate" is a fifteen-year-old C/2d Lt in your small squadron. He's been pestering the squadron commander to
support a weekend bivouac. Although he's never attended a “bivouac,” he's eager to go "“into the field” and “train”
and “get our fingernails dirty.” The commander finally approves the request and turns the 2 /> day long project
over to 2nd Lt Jones, though he is a bit perplexed what is meant by a "bivouac” and what constitutes “training.”
2nd Lt Jones ask the commander if there is a written operations plan or at least a schedule for the activity and she
says no.

Nate has three cadet NCOs assisting him. Each is a few years older, about 16 or 17, and have done some
bivouacking at a National Cadet Special Activity. All the new cadets in the squadron are planning to attend the
activity —ten airmen, mostly middle school aged.

Part 2

You're at the bivouac. It's mid-morning on Saturday and the group has finished breakfast about 20 minutes ago.
You've seen Nate in action at the bivouac for about 4 hours last night, plus about 3 hours this morning.

You've purposely given him some time to lead on his own, so that he has the opportunity to take charge, and so
that you have an opportunity to see him in action and get a good understanding of his current leadership skills.

You've noticed he spends most of his time warming himself by the firepit with his NCOs at his side. They pass the

time chatting and laughing and they address Nate by his first name, not grade. Meanwhile, you've seen the airmen
left to their own devices, and many have struggled to set-up their tents, make camp, stay warm, or accomplish any
training.

Part 3

The bivouac is over. After your conversation with Nate on Saturday morning, the activity turned around and things
went fairly smoothly. There were hiccups that needed to be addressed, sure, but Nate was more engaged with his
cadets, the NCOs were as well. Overall, the weekend was a success for the cadets and it seemed like Nate and the
NCOs learned a few things about being leaders.

You're at the next squadron meeting and see Nate. The squadron commander has set aside 15 minutes for a
debriefing with her, yourself, and Nate.



2.2 FEEDBACK & MENTORING
INTERMEDIATE COURSE

EXERCISE

CAPF 60-90 Series Feedback Meetings

“Kristen"

Eligible for C/A1C
In-Ranks Cadet

14 years old

Joined CAP 3 months ago

Kristen's uniform is clean and well-pressed. You often see
her checking her gig line and brushing lint off. Her boots are
polished, but not spit-shined.

Though Kristen has passed all her tests, her flight sergeant
wonders if she fully understands how grade insignia works.
She says “sir” and “ma’am” all the time but fails to use Sgt

correctly.

Upon arriving at the squadron, she hangs up her coat, gets
her binder out, checks her uniform, and quietly hangs out
near her flight sergeant until it's time for formation.

During the CPFT, she really cheered on her wingman during
the push-ups and curl-ups event.

Kristen is incredibly shy. She won't make conversation with
anyone unless they initiate it. No one on the staff believes
she has made any friends yet.

It's hard to know if she listens well. Sometimes she seems to
know exactly what's being asked of her, and other times it
looks like she has no idea what's going on. Therefore, she
doesn't exactly follow directions all the time.

She signed up to help the squadron support a local airshow.
The night before the event, she texted her flight sergeant to
say she couldn't attend after all, but she did not give a
specific reason for having to back out.

“Dylan”

Eligible for C/SMSgt

Flight Sergeant

13 years old

Joined CAP a little over 1year ago

Whenever you see him, his uniform looks spectacular. You
wonder how many hours he spends shining his boots and
shoes.

The cadet commander approached Dylan three times to give
him tips on transitioning into his new flight sergeant role.
Every time, Dylan gave her his complete attention.

If there's a CAP activity, Dylan will be there. He's obviously
very eager to participate in every possible event. Once or
twice, he's asked when he'll be invited to the staff meetings
currently attended by two C/CMSgts and two cadet officers.

Dylan has mentioned that his father says he's on track to
attend the Air Force Academy.

One cadet in his flight has an outstanding uniform. But most
cadets’ uniforms are OK at best. Knowing this, Dylan often
cries, "l expect your uniform to be perfect, people!” He
seems to always be looking for uniform infractions on his
cadets. The cadet commander remarks that she's never
heard him congratulate cadets for looking sharp in any way.

During classes and activities, you've noticed Dylan does not
fully pay attention. His mind is elsewhere. You ask him about
this, and he responds, “I need to watch my flight and make
sure they're sitting up straight.”

Dylan really drives his cadets. He often threatens them with
"demerits” if they fail to meet his expectations in drill and
customs and courtesies, even though your unit does not use
demerits. You've heard him say that he is an NCO, and the
airmen he leads need to respect his authority.

The other flight sergeant, in contrast, takes extra time to
teach her flight how to improve their uniforms and how to
perform better in drill. This seems silly to Dylan. “People are
either motivated or they're not,” you hear him say.



CADET LEADERSHIP FEEDBACK - PHASE |

CADET'S CAP INCLUSIVE DATES
NAME: GRADE: OF REVIEW:
For instructions, see reverse
MEEDS
CATEGORY PERFORMANCE GOALS IMPROVEMENT SATISFACTORY VERY GOOD  EXCELLENT
1. ATTITUDE Displays a positive attitude; optimistic;
enthusiastic; team-orientated D D D D

2. CORE VALUES

3. COMMUNICATION SKILLS
questions

4. SENSE OF RESPONSIBILITY

Aware of the Core Values; honest;
practices customs & courtesies; polite and
respectful; wears uniform properly

O O
Listens actively: attentive; asks good D D D D
O 0O

0O O

Follows directions; dependable; arrives

ready to learn and serve; effective in D D

mznaging own time

CADET'S PERSPECTIVES

The cadet described why they are proud of the following successes
in the Cadet Program:

The cadet described how they plan to improve their leadership skills
in the following areas:

LEADER’'S PERSPECTIVES

The leader described why they are proud of the cadet for the
following successes in the Cadet Program:

The leader described how the cadet can improve their leadership
skills in the following areas:

PFROMOTION D

SUSTAINED
APFROVED D

IN GRADE

DATE OF NEXT REVIEW,
IF SUSTAINED IN GRADE (WITHIN 6 WEEKS):

EVALUATOR'S SIGNATURE & TITLE

CADET'S SIGNATURE & DATE

CAPF 60-91 February 2018 Previous editions may be used




INSTRUCTIONS

To develop their leadership skills, cadets need feedback that is positive, constructive, and specific. This form is a tool toward that end.

INTRODUCTORY GUIDELINES

Evaluate cadets at least once per phase using the CAPF 60-90 series form that corresponds with their phase. Many squadrons find it useful
to evaluate cadets as they become eligible for promotion. The categories and performance goals listed on this form are derived from the
“Leadership Expectations” listed on CAPVA 60-100, Cadet Super Chart. If desired, file the completed form in the cadet's personnel record
after providing them with a copy.

EVALUATORS

The evaluator should be a senior member, or a cadet officer working under a senior member's supervision.

HOW TO COMPLETE THIS FORM

This form focuses on the leadership expectations for a particular phase in the Cadet Program. Before meeting with the cadet, rate the cadet’s
performance in each category by putting an *X” in the appropriate box. Under the “Leader’s Perspective” section, include comments to help
support the ratings. Comments can be in the form of sentences, phrases, or a simple outline.

GUIDELINES FOR RATING CADETS' PERFORMANCE

Excellent: Routinely meets all goals; performance sets a great example for fellow cadets

Very Good: Meets most goals most of the time

Satisfactory: Meets most goals; performance may be inconsistent or slightly off, but is acceptable
Needs Improvement: Does not meet most goals; this category requires the cadet’s and leader’s attention

HOW TO PROVIDE CADETS WITH FEEDBACK - SUGGESTED PROCEDURE

1. Meet in a location that offers some privacy, but avoid situations that place a senior and cadet alone together.
2. Have the cadet formally report to the officer(s) who will be providing the feedback.
3 Put the cadet at ease so they may focus on the officers’ constructive comments. If using this form in conjunction with a promotion

board, state whether the cadet will be promoted or not. Encourage the cadet to share their own comments and ask questions.

4, Ask the cadet to describe some recent successes they have had in the Cadet Program. Why do they exemplify good leadership?
Challenge the cadet to think about their leadership performance.

5. Ask the cadet to describe some leadership skills they are trying to improve. What steps are they taking to improve in these areas?
Again, challenge the cadet to think critically and be specific.

6. Review the ratings in the top portion of the form. For each item, provide constructive and positive feedback.
. Identify some of the cadet's recent successes. Let the cadet know what they are doing well.
8. Identify 2 or 3 leadership skills that the cadet should focus on. Give specific suggestions on what they should do to improve in those

areas, but do not overwhelm them with feedback.

9. Congratulate the cadet for their efforts and encourage them to remain active in CAP. If retaining the cadet in grade, set a date for a
subseguent review. Be sure to re-enforce the positive.

10.  Dismiss the cadet and return their salute.

FINAL THOUGHT

Remember, this form is a tool for helping cadets improve their leadership skills. Have a positive and optimistic attitude when offering cadets
feedback.



CADET LEADERSHIP FEEDBACK - PHASE Il

CADET'S CAP INCLUSIVE DATES
NAME: GRADE: OF REVIEW:
For instructions, see reverse
NEEDS
CATEGORY PERFORMANCE GOALS IMPROVEMENT SATISFACTORY  VERY GOOD  EXCELLEWT
1. ATTITUDE Maintains a positive attitude and

2. CORE VALUES

3. COMMUNICATION SKILLS

4, SENSE OF RESPONSIBILITY

5. INTER-PERSONAL SKILLS

encourages good attitudes in others; D D I:l D

does not flaunt rank or authority

Displays a commitment to the Core

Values; promotes team spirit, profession-

alism, and good sportsmanship as a team D D D D
leader

Proficient in informal public speaking (ie:

in giving directions to and training junior |:| I:l |:|

cadets)

Enforces standards; trustworthy in super-

vising a small team and leading them in

fulfillment of z series of simple tasks; given D D |:|
a plan, is able to carry it out

nizes when junior cadets need help; leads
by example; is not a "boss”

Guides and coaches junior cadets; recog- D

O 0O O

CADET’'S PERSPECTIVES

The cadet described why they are proud of the following successes
in the Cadet Program:

The cadet described how they plan to improve their leadership skills
in the following areas:

LEADER'S PERSPECTIVES

The leader described why they are proud of the cadet for the
following successes in the Cadet Program:

The leader described how the cadet can improve their leadership
skills in the following areas:

SUSTAINED

PROMOTION
D IN GRADE

APPROVED

DATE OF NEXT REVIEW,
IF SUSTAINED IN GRADE (WITHIN 6 WEEKS):

EVALUATOR'S SIGNATURE & TITLE

CADET'S SIGNATURE & DATE

CAPF 60-92 February 2018 Previous editions may be used




INSTRUCTIONS

To develop their leadership skills, cadets need feedback that is positive, constructive, and specific. This form is a tool toward that end.

INTRODUCTORY GUIDELINES

Evaluate cadets at least once per phase using the CAPF 60-30 series form that corresponds with their phase. Many squadrons find it useful
to evaluate cadets as they become eligible for promotion. The categories and performance goals listed on this form are derived from the
“Leadership Expectations” listed on CAPVA 60-100, Cadet Super Chart. If desired, file the completed form in the cadet's personnel record
after providing them with a copy.

EVALUATORS

The evaluator should be a senior member, or a cadet officer working under a senior member’s supervision.

HOW TO COMPLETE THIS FORM

This form focuses on the leadership expectations for a particular phase in the Cadet Program. Before meeting with the cadet, rate the cadet’s
performance in each category by putting an X" in the appropriate box. Under the “Leader’s Perspective” section, include comments to help
support the ratings. Comments can be in the form of sentences, phrases, or a simple outline.

GUIDELINES FOR RATING CADETS' PERFORMANCE

Excellent: Routinely meets all goals; performance sets a great example for fellow cadets

Very Good: Meets most goals most of the time

Satisfactory: Meets most goals; performance may be inconsistent or slightly off, but is acceptable
Needs Improvement: Does not meet most goals; this category requires the cadet’'s and leader’s attention

HOW TO PROVIDE CADETS WITH FEEDBACK - SUGGESTED PROCEDURE

1. Meet in a location that offers some privacy, but avoid situations that place a senior and cadet alone together.
2, Have the cadet formally report to the officer(s) who will be providing the feedback.
3. Put the cadet at ease so they may focus on the officers’ constructive comments. If using this form in conjunction with a promotion

board, state whether the cadet will be promoted or not. Encourage the cadet to share their own comments and ask questions.

4, Ask the cadet to describe some recent successes they have had in the Cadet Program. Why do they exemplify good leadership?
Challenge the cadet to think about their leadership performance.

5. Ask the cadet to describe some leadership skills they are trying to improve. What steps are they taking to improve in these areas?
Again, challenge the cadet to think critically and be specific.

6. Review the ratings in the top portion of the form. For each item, provide constructive and positive feedback.
7. Identify some of the cadet’s recent successes. Let the cadet know what they are doing well.
8. Identify 2 or 3 leadership skills that the cadet should focus on. Give specific suggestions on what they should do to improve in those

areas, but do not overwhelm them with feedback.

2. Congratulate the cadet for their efforts and encourage them to remain active in CAP. If retaining the cadet in grade, set a date for &
subseguent review. Be sure to re-enforce the positive.

10.  Dismiss the cadet and return their salute.

FINAL THOUGHT

Remember, this form is a tool for helping cadets improve their leadership skills. Have a positive and optimistic attitude when offering cadets
feedback.
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Progressive Discipline Guide
FOR COMMANDERS AND CADET CADRE

Guidelines for a Positive and Incremental Response to Cadet Misbehavior
Reference: CAPR 60-1, paragraph 3.5
Principles:

1. Goalis to achieve accountability and behavioral change via positive and incremental
interventions. Discipline is a function of good leadership.

2. Early intervention prevents greater misconduct.

Responses must be proportional to the misconduct, reasonable, related and respectful.

4. Responses may increase with repeated misconduct, but it is not requiredto increase after each
occurrence.

5. When responding to misconduct, consider age, maturity, experience, and whether others were
harmed. Each situation requires that you look at the whole picture.

6. If others are harmed, response must include restoration, if practicable.

7. Moderate interventions require informing the parent verbally, heavy and final interventions
require written parental notification.

8. Unit commanders are responsible for cadet discipline while most responses to low level
misconduct are implemented by cadet cadre.

w

Low Level Misconduct Examples Soft Interventions
Disrespect / Mild Insubordination Informal mentoring
Late to Class / Meeting / Activity without valid reason Verbal reminders; “on the spot” corrections
PDA during CAP meeting or activity Closer supervision
Wearing unauthorized grade / award Praise for changed behavior
Failure to follow order / CAP regulation CAPF 60-90 Feedback Session
Disrupting Class or Activity Retraining in the specific area of need

Failure to follow Chain of Command

Loss or neglect of CAP property

Failure to inform parents of important fact
Malingering to avoid PT / duty

Improper wearing of CAP uniform in public
Not harming others

Mid-Level Misconduct Examples Moderate Interventions
Repeated Low-Level Misconduct *Requires Verbal Notice to Parents
Failure to perform staff duty that affects other cadets Verbal Warning
Give or receive unauthorized assistance Sustaining in grade (CAPF 60-90 series required)
False statement of important fact to superior Exclusion from activities
Bullying (as defined in CAPR 60-2,1.5.5, 2.5) Temporary suspension from staff position
Possess /use tobacco during CAP meeting or activity Cadet Reset Agreement

Possess /use alcohol during CAP meeting or activity

Higher-level Misconduct Examples Heavy Interventions
Repeated Mid-level misconduct *Requires Written Notice to Parents
Fighting during CAP meeting or activity Removal from staff position for Cause
Cheating on CAP exam Membership suspension
Sexting (CAPR 60-2,1.4.5.1,1.5.13, 2.4.3) Demotion
Hazing (as defined)
Theft
Higher Level Misconduct Potentially Warranting Termination Final Interventions
Repeated Higher-level misconduct *Requires Written Notice to Parents
Criminal Activity Membership suspension (See CAPR 35-3)

Violent activity
Sales / Furnish alcohol or controlled substances during
CAP meeting or activity




